


1

MRP Foundation Creative Arts Program

© Illustrations and design MRP Foundation
Illustrators: Peter Court / Jean van Elden

Layout /design: Timothy Lubbe

First published 2017

It is illegal to photocopy any page of this book
without written permissions from the publishers.

Printed and bound by Pinetown Printers

Published by:
MRP Foundation NPC

Upper Level, Durban Station
65 Masabalala Yengwa Avenue

Durban
4001

All rights reserved. No part of this publication may be reproduced,
stored in a retrieval system, or transmitted in any form
or by any means, electronic, photocopying, recording,

or otherwise, without the prior written permission of the 
copyright holder or in accordance with provisions

of the Copyright Act, 1978 (as amended).
Any person who commits any unauthorised act in relation to this

publication may be liable for criminal prosecution and
civil claim for damages.



3



54

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 1 

Lesson #: 1  
Duration: 1 hour 

Resources:  1a.  Music Literacy Handout T1L1– 2 pages each.  Assorted recorded musical extracts.  
Aims and 

Objectives:  
 Students to understand the basics of the properties of tone and musical notation. To identify their 
own responses to music. 

Topics 
Covered: 

Description Topic # 
 The 4 properties of Tone  1 
 The Treble Clef, Lines and Spaces. 1 
 Active Listening  2 

Activity/s:  
1 The 4 Properties of Musical Tone 

Once the students have read through the introduction on the handout, the teacher can go around 
the class asking for demonstrations of each property.   

E.g. “Sizwe, please sing a HIGH PITCH, with a LONG DURATION and a LOW (soft) 
INTENSITY”; or “Phumzile, please sing a series of LOW PITCHES, of SHORT DURATION and 
HIGH (loud) INTENSITY”.  

Once the students understand this, the teacher can add TIMBRE where students can have fun 
attempting to change the quality of their vocal sound. 

E.g. ‘sweet’, ‘squeaky’, ‘rich’ or ‘nasal’.   
 

2 The Treble Clef 
After reading the introduction, and singing ‘LA’ from low to high, students can practise drawing the 
treble clef on the handout.  

3 The Lines and Spaces 
Students are to fill in the names of the notes on the diagrams provided.  

The lines are E,G,B,D,F (Every Good Boy Deserves Fruit). 
The spaces are F,A,C,E. (FACE).  
This can be reinforced by playing the notes on a musical instrument.  

4 Active Listening 
Play three examples of music from around the world. Examples could include Indian classical 
music, Afro-Cuban music, and Opera.   

Ask the students to identify the following:  
1. How many instruments can they hear? 
2. What type of instruments do they sound like? 
3. How many voices can they hear? 
4. Are there male or female voices? 
5. How does the music make them feel? 

 
Examples: 

https://www.youtube.com/watch?v=MUZgDS-1v4M (Indian Classical) 
https://www.youtube.com/watch?v=ZpJ4hF8EBZg (Afro-Cuban) 
https://www.youtube.com/watch?v=AxwyQZhBlZw (Opera) 
 

  
5 Discussion 

 Once the above work has been completed, use the remaining time to discuss what music means 
to each of them, and to compare their responses to familiar and unfamiliar music.  
  

Assessment:  None Instrument of Assessment  N/A 
 

 
 

Music Literacy Handout Gr 7: Term One, Lesson One 

THE 4 PROPERTIES OF MUSICAL TONE 
 
A tone is an even sound frequency. (The opposite of tone is noise). We describe tone in terms of four 
properties: PITCH, DURATION, INTENSITY & TIMBRE 
 

1. PITCH: the highness or lowness of a note. 
2. DURATION: the length of time a note is held. 
3. INTENSITY: The volume, or degree of loudness or softness of a sound. 
4. TIMBRE: The quality of sound. (Also described as tone colour). 

 
 

WRITING DOWN MUSIC 
If you are learning a piece of music or a song merely by listening to it, it can be a very slow process. 
Being able to read music enables us to access the complete piece or song instantly. Writing down 
music is called ‘MUSICAL NOTATION’ which uses SYMBOLS to communicate SOUNDS. To begin with, 
notes are named after the first 7 letters of the alphabet: A,B,C,D,E,F & G. 

To show PITCH, we use STAVES. These are lines that look like ladders. There are FIVE lines in a stave. 
The higher the symbol is on the ladder, the higher the sound.  

Sing ‘LA’ from low to high as shown below. 

___________________________________________________________LA____________________

____________________________________________LA___________________________________

_________________________________LA______________________________________________

______________________LA_________________________________________________________

_____________LA__________________________________________________________________ 

You will notice that although you all sang low notes to high notes, they were perhaps not all the 
same notes.  How do we know where the ladder begins and ends?  Time to meet the TREBLE CLEF.  

THE TREBLE CLEF 
There are three types of clef used in music notation. We will begin with the Treble Clef.  A Treble clef 
shows the notes from MIDDLE C upwards. The clef sits comfortably on the bottom line with its head 
peeking over the top line.  See if you can draw 3 or 4 of them below. (Start on the red dot, curve up to the 3rd line, 
down to the bottom line and a long curve up to an ‘invisible’ 6th line, finishing in a curve below the stave.) 

 

|^%%%%%%%%%^*
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THE LINES AND SPACES 
Now that we know where our ladder begins, let’s name the notes on each line and in each space. 
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Music Literacy Handout Gr 7: Term One, Lesson Two 

THE SCALE OF C MAJOR 
 
Remember one of the properties of tone is PITCH: the highness or lowness of a note. We can 
organise pitch into sets of ascending or descending sounds known as scales. Let’s begin with the 
scale of C MAJOR. 
 
 

        
 

 

 

 

 

 

 

You will notice that the first and last note have the same name. This means you have covered a full 
octave.  The word OCTAVE means EIGHT NOTES. (How many other words can you think of that begin 
with ‘OCT’? Do they all have something to do with the number 8?) 

You will also notice that the lowest note (MIDDLE C) has a line through it. This is called a LEGER LINE. 
(Or LEDGER LINE). We use these short leger lines to show pitches above or below the stave. 

MELODY & HARMONY 
MELODY is a series of single notes played or sung one at a time. A tune. When we say something has 
a strong melody, it means that the tune is very satisfying, even catchy.  
 
HARMONY is a combination of sounds that are played or sung at the same time. If you take the 
notes C, E, and G from your C Major Scale and play or sing them at the same time, you are using 
harmony. 
 
 
 

 
 

 

 

 

 Do     Re      Mi         Fa            So          La   Ti     Do 
Now sing along using these words from the Tonic Solfa which is a system of 
naming the notes of a musical scale. 

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 1 

Lesson #: 2 
Duration: 1 hour 

Resources:  2a. Music Literacy Handout T1L2 (1 each).   
Assorted recorded vocal music extracts – teacher’s choice. 
YouTube: Easy Chord Singing Exercise  

Aims and 
Objectives:   Pitch: The Scale of C Major and the Tonic Sol-fa. Understanding Melody and Harmony. 

Topics 
Covered: 

Description Topic # 
Pitch in Music Literacy  1  
Melody & Harmony 1,2,3 
    

Activity/s:  
1 The Scale of C Major 

Once the students have read through the first section on the handout, play the notes on a musical 
instrument (or recorded version) and encourage them to sing along using the words from the Tonic 
Solfa. (Do, Re, Mi, Fa, So, La, Ti, Do) 
 

2 Melody & Harmony  
After reading the definitions of Melody & Harmony, divide the students into 3 groups and give 
each group one of the notes to sing. (C, E or G)  
Combine them into one harmonic sound.  

Use the short YouTube tutorial below to reinforce this concept. 
https://www.youtube.com/watch?v=IR5BeFWQcfQ 
  

3 Application of Melody & Harmony 
Ask the students to sing a well-known song in unison. (Everyone singing the melody).  
 
Ask them to sing it again adding harmony. (e.g. Nkosi Sikelel’ iAfrika).  

Now ask them the following questions: 
1. What does ‘singing in unison’ sound like?  
2. Does it change the ‘feeling’ of the song? Describe. 
3. What does ‘singing in harmony’ sound like? 
4. Does it change the ‘feeling’ of the song? Describe. 

  
4 Listening to Melody & Harmony 

Play a varied selection of music. Can the students hear the difference between the melody and the 
harmony?  
 

5 Fun with Melody & Harmony 
Ask the students to sing any songs they like, first just singing the melody and then by adding any 
harmonies that sound pleasing to them.  
  

Assessment:  None Instrument of Assessment  N/A 
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Music Literacy Handout Gr 7: Term One, Lesson Three 

 
DURATION 

Note symbols are used to show how long a note should be held. You will notice that each symbol has 
a corresponding REST which tells us how long to be silent. This is useful for singers and musicians 
who use breath to sound their instruments as it allows time to breathe! 
 

NOTE SYMBOL  NAME  REST 

w 
Semibreve 
4 beats 

(Whole note)  W 
h 

Minim 
2 beats 
(Half note)  H 

q 
Crotchet 
1 beat 

(Quarter note)  Q 
e 

Quaver 
1/2 beat 

(Eighth note)  E 
 

CLAPPING EXERCISE 
(Counting slowly from 1 – 4) 

w  (CLAP ON 1 only)      h h(CLAP ON 1 and 3 only) 

q q q q(CLAP ON 1, 2, 3 and 4)  e e e e e e e e (CLAP ON  all 
beats and half‐beats: 1‐and‐2‐and‐3‐and‐4‐and) 

 
NB – When there is more than one quaver in a phrase, they are joined together.  

Eg.  Y Y  or  n n n n 
A BAR (OR MEASURE) 

In order to keep time, a stave is divided into ‘Bars’ and a number of beats‐per‐bar is allocated. 
e.g. 4 beats in a bar . 

 

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 1 

Lesson #: 3  
Duration: 1 hour  

Resources:   3a. Music Literacy Handout T1L3 (1 each)  
3b. Teacher’s Resource T1L3 Rhythm exercises  (1 only) 

Aims and 
Objectives:  To understand DURATION in musical notation 

Topics 
Covered: 

Description Topic # 
Duration in Music Notation  1, 2, 3 

Activity/s:  
1 Duration 

Slowly take the students through the ‘Duration’ Handout until they understand the length of each 
of the basic notes and their corresponding rests. 
 

2 Rhythm exercises  
1. Using the charts provided in the Teacher’s Resource page on Rhythm, test the students to 

reinforce their understanding of the basic rhythms. They can clap, drum or stamp the 
rhythms. 

2. Alternatively, (or additionally) the teacher can clap or drum the rhythm and the students 
can write the note values on the board.  
  

Assessment:  None Instrument of Assessment  N/A 
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qQnEe   H  h H   H nnEen

qneEn n Ee h q Q Een EenEen
E E Q H q h n q Q q Q n Q Eeq

Teacher’s Resource Gr 7: Term One, Lesson Three

RHYTHM EXERCISES
Using an overhead projector or merely drawing the exercises on the board, ask students to clap out the following 
rhythms. (All to the count of 4) 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 1 

Lesson #: 4 
Duration: 1 hour each 

Resources:   Recorded Music (Youtube access); Prepare the youtube addresses beforehand so that you can 
copy and paste into the search box and the lesson can flow smoothly.  

Aims and 
Objectives:  

To encourage active listening to vocal music. 
Understanding the voice as an instrument and the importance of breathing in singing. 

Topics 
Covered: 

Description Topic # 
Listening to vocal music in a variety of genres, including vocal technique. 2 
The Basics of Singing: Breathing 3 

Activity/s:  
1 Discussion on Singing 

Ask the students the following questions: 
 

• What makes someone a ‘good’ singer? 
• In the first lesson we talked about ‘timbre’, the quality of sound. How do you think a singer 

produces a good quality of sound? 
• Do you think that the quality of sound depends on the type of music they are singing? 

 
2 Listening to Vocalists 

Play recordings of exceptional vocalists and ask the students listen to the use of the voice as an 
instrument paying particular attention to the ‘light and shade’ in a song. Another exercise they can 
do is to breathe with the singer i.e. only breathe when the singer breathes. 
 
https://www.youtube.com/watch?v=2SM_7pchGNg (Classical – Sibongile Khumalo)  
https://www.youtube.com/watch?v=UO3GvpqbmLM (Jazz – Sibongile Khumalo) 
(Note how Sibongile Khumalo is able to switch from Opera to Jazz)  
https://www.youtube.com/watch?v=2-vNXhxzMnc&list=RDYZrIGQ_b9EY&index=2 (Contemp.-Lira) 
https://www.youtube.com/watch?v=KtBbyglq37E (R&B – Aretha Franklin) 
https://www.youtube.com/watch?v=Z3HYCahNx7U (Musical Theatre – Audra McDonald) 
https://www.youtube.com/watch?v=n6fXr4xDCt0&list=RDPu1JPLkAibA&index=16 (Gospel choir) 
https://www.youtube.com/watch?v=H4It44mYw2I  (Opera – Cecilia Bartoli) 
 

3 Feedback Session 
Discuss the vocalists’ performances. Ask the students the above questions again. Have their 
opinions changed?  
  

4 Breathing Exercises: Power, control and timbre in singing are all controlled by breathing. 

1. Place your hands on DIAPHRAGM. Breathe through slightly parted lips. Take a deep, full 
breath, using the Diaphragm and ribcage (expanding) hold for a second or two.  Blow out 
air slowly and evenly. 

2. Repeat, this time breathing in to a slow count of 4, hold for another 4, and slowly exhale to 
the count of 4. Repeat. 

3. Sitting on the edge of a chair, take a deep, full breath expanding the ribcage. Push the air 
out with a short, sharp ‘WHOO!’. (No voice, air only) Repeat adding one ‘WHOO!’ each 
time until there are 12 on one exhalation. 

4. Repeat No. 3, this time with ‘SSS! FFF! SSS! FFF!’  
5. Deep breath in, firm the diaphragm and begin counting crisply and clearly. Build up to 60 

on one breath. (Keep diaphragm firm for as long as possible) 
 

Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 1 

Lesson #: 5 
Duration: 1 hour  

Resources:  5a. Music Literacy Handout T1L5 GUESS THE SONG (either 1 each or on board or projector) 
5b. Music Literacy Handout T1L5 – National Anthem Sheet Music (1 each) 

Aims and 
Objectives:  

To reinforce Pitch, Duration & Breathing 
To familiarise students with sight singing. 

Topics 
Covered: 

Description Topic # 
Listening to vocal music whilst following sheet music. 1, 2 
Sight-singing melodic phrases from known and unknown songs. 3 
    

Activity/s:  
1 Guess the Song 

Give the students time to work out each song reminding them of pitch and duration. 
 

The answers are:  
1. Jingle Bells 
2. Twinkle, Twinkle, Little Star  
3. nKosis Sikelel’ iAfrika   
4. Amazing Grace. 
 

Once the exercise is completed, the words can be filled in beneath each note. 
 

2 Listening and Reading 
Students should listen to the following recordings whilst reading the notes on the sheet music. 
 

https://www.youtube.com/watch?v=tTtINHRja4k (The National Anthem) 
https://www.youtube.com/watch?v=UvyHuse6buY (Seasons of Love)  

 
Teachers may choose any other songs they prefer. Sheet music & recordings are available on the 
internet. 
 

3 Singing to Sheet Music 
Using the sheet music provided, students are to sing the chosen song paying particular attention to 
pitch and duration of the note values in each bar. 
 

• Are they breathing correctly and in the right places? 
• Are they beginning and ending together? 
• Is each note as written both in pitch and duration? (e.g. at the end of phrases) 
• Are they aware of the sound quality? (i.e. no one is bellowing above the others). 

 
Assessment:  None Instrument of Assessment  N/A 

 

GRADE 7 Handout Term One Lesson 5 

GUESS THE SONG 
Example 1:______________________________________________ 

 

 

 

 

 
 

Example 2:______________________________________________ 

 
Example 3:______________________________________________ 

 

 

 

 
 

Example 4:______________________________________________ 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 1 

Lesson #: 6 
Duration: 1 hour  

Resources:  Sheet Music of Teacher’s choice 
Aims and 

Objectives:  
To reinforce sight-reading 
To produce a resonant sound when singing 

Topics 
Covered: 

Description Topic # 
Basic sight-reading 1, 2 
Timbre in voice production 3 

Activity/s:  
1 Understanding Resonance 

Resonance: a deep, full, reverberating sound. Sound waves need a hollow space to resonate. Each 
of us has a dome shaped palate which provides us with a perfect hollow space to allow sound to 
resonate. A nasal quality is caused by the tongue being lifted at the back of the throat (the base) and 
the sound forced through the nose. 
 
Exercise for Sinking the tongue at the base: 
Lift tongue at base as in "NG" eg. Sing the word "SINGING"                 and hold the "NG" sound.  
Then open throat, pressing tongue against back of teeth and sing "AH". Maintain dropped jaw for 
both sounds and repeat    eg.   "NG"               "AH"               "NG"              "AH"   (continue until the 
student can feel the difference between a nasal sound and an open throat sound).  
 
The aim is to open the throat as much as possible and avoid singing through the nose. 
 

2 Cultivating resonance with all vowel sounds 
The goal is to achieve a rich and full sound regardless of the words being sung.  
 
Choose a familiar word that contains 3 or 4 vowel sounds and sing the word on one note, holding 
each vowel for 3 beats.  

e.g. “SA---WU---BO---NA---“.   
 
Now get the students to sing it again whilst holding their noses. If they are singing correctly, 
holding the nose will make very little difference to the sound quality. 
 
Sing the word on middle C, then D, then E, etc until they have sung up to the C above middle C. 
Take care to keep the sound clear and resonant right through the scale.  
 
You can alternate with other words that include different vowel sounds  

e.g. “THU---LA---SI---ZWE---".   
 

If the students are struggling to achieve resonance with the ‘I’ sound, encourage them to move the 
jaw a little forward. 
 

3 Selecting Sheet Music 
 There is an abundance of sheet music available on the internet. If this is unavailable to you, try the 

library or, if necessary, a music store. You are looking for a simple piece that is easy to read and 
fun to sing. (e.g. Lean on Me)  

 
If possible, make copies for each student. (Two can share if necessary) 
 

4 Singing to Sheet Music 
Using the sheet music you have provided, students are to sing the chosen song paying particular 
attention to the following:  

• Are they breathing correctly and in the right places? 
• Are they producing a resonant sound with each vowel? 
• Are they singing what is on the page? (pitch, duration, intensity & sound quality) 
• Are the harmonies correct? 

 
If you have a recording of the song, this will help with the learning process. 
 

Assessment:  None Instrument of Assessment  N/A 
 

 
If possible, make copies for each student. (Two can share if necessary) 
 

4 Singing to Sheet Music 
Using the sheet music you have provided, students are to sing the chosen song paying particular 
attention to the following:  

• Are they breathing correctly and in the right places? 
• Are they producing a resonant sound with each vowel? 
• Are they singing what is on the page? (pitch, duration, intensity & sound quality) 
• Are the harmonies correct? 

 
If you have a recording of the song, this will help with the learning process. 
 

Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 1 

Lesson #: 7 
Duration: 1 hour  

Resources:  Keyboard or recorded exercises 
Aims and 

Objectives:  
To improve singing performance 
Interpreting music in movement 

Topics 
Covered: 

Description Topic # 
Vocal exercises for flexibility 3 
Singing Performance 3 

Activity/s:  
1 Voice exercises 

You may or may not be familiar with voice exercises. If not here are a few to warm up singers: 
 

1. Sing the first 3 notes of the major scale:  
DO-RE-MI. And back down again MI-RE-DO. 
Put them together and sing DO-RE-MI-RE-DO.  

Repeat a step higher each time to the top of the students’ ranges. 
(They must stop singing if it becomes uncomfortably high) 
 

2. Sing the first 5 notes of the major scale:  
DO-RE-MI-FA-SO And back down again: SO-FA-MI-RE-DO.  
Put them together and sing DO-RE-MI-FA-SO-FA-M-RE-DO.  

Repeat a step higher each time. 
 

3. Now miss out notes 2 and 4.  
E.g. DO-MI-FA-MI-DO (C,E,G,E,C in the C major scale)  
This is called an ARPEGGIO.  
Repeat a step higher. Continue to top of range. 
 

It is important that students sing paying attention to: 
• Singing at medium volume – not too loud. (you may want to vary the intensity) 
• Lifting the cheeks and opening the throat 
• Breathing only at the beginning of each phrase 
• Holding the last note of each phrase for at least 3 beats before breathing. 
• Singing the exercises slowly for breath control and quickly for flexibility. 
•  

NB The exercises can also be sung on one open vowel e.g. LA 
 

2 Warm-up Song 
Select a well-known song for the students to sing.  

• Make sure that they don’t fall into old habits but apply the new techniques.  
• Remember you are looking for a clean, bright sound where everyone is together.  
• Encourage the students to move to the music – this can be simple swaying or more 

elaborate movements.  
• Now add some body percussion e.g. foot stamping, clapping, hands drumming knees or 

chests, finger clicking etc. 
 

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 1 

Lesson #: 8 
Duration: 1 hour  

Resources:  Youtube; Prepare the youtube addresses beforehand so that you can copy and paste into the 
search box and the lesson can flow smoothly.  
 

Aims and 
Objectives:  Music interpretation in movement 

Topics 
Covered: 

Description Topic # 
Music and Movement 2, 3 
Genre 2, 3 

Activity/s:   
1 Music and Movement 

Play a variety of musical performances. (examples below) 
 
This time, ask the students to move to the music. They will find some music very easy to dance to, 
whereas others will be unfamiliar and may even make them laugh. That’s fine! Encourage them to 
move in a way the music suggests to them.  
 
You may choose your own selection of music or use the following: 

1. https://www.youtube.com/watch?v=15G6uSisvQA (Mafikizolo) 
2. https://www.youtube.com/watch?v=HXXusOKERLc (Mi Casa) 
3. https://www.youtube.com/watch?v=Wz_f9B4pPtg (Tchaikovsky) 
4. https://www.youtube.com/watch?v=cldqIzVQTEg&index=9&list=PLjRl-

TnaknmrmuaLFuHsXB6uiNTlJqSuA (Khaya Mthethwa & The Uprising) 
5. https://www.youtube.com/watch?v=kk4uddaHdDE (Bellini) 
6. https://www.youtube.com/watch?v=32HANv-bdJs (Black Coffee & David Guetta) 
7. https://www.youtube.com/watch?v=d6ssiISV-CA (Flamenco) 
8. https://www.youtube.com/watch?v=BQnmQInRm_0 (Blue Grass) 
9. https://www.youtube.com/watch?v=MCpAJk-CILA (Glen Miller) 
10. https://www.youtube.com/watch?v=gj0Rz-uP4Mk (Elvis Presley) 
11. https://www.youtube.com/watch?v=-X0Z1nWwM7s (TKZee) 
12. https://www.youtube.com/watch?v=ZbZSe6N_BXs (Pharrell Williams) 

 
NB Do not rush this exercise. Allow the students enough time to find a way to move through each 
piece.  
 

2 Discussion 
Ask the following questions to prompt a discussion. 

1. Did the different types (genres) of music inspire you to move differently? 
2. Which music did you most enjoy moving to, and why? 
3. What have you learned today? 

 
Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 1 

Lesson #: 9 
Duration: 1 hour  

Resources:  9a. Music Literacy Handout T1L9 MUSICAL INSTRUMENTS (1 each) 
Aims and 

Objectives:  
An introduction to Musical instruments 
To develop listening ability 

Topics 
Covered: 

Description Topic # 
Classification and identification of Musical Instruments 2 
Musical instrumentation in genre 2 
    

Activity/s:  
1 Classification of Musical Instruments 

Read through the handout on Musical instruments showing students pictures of the instruments 
and playing recordings of how they sound.  
 
Showing them some actual instruments will add to the experience, otherwise the internet has 
pictures and sounds of all instruments. 
 

2 Instruments and Genres  
Read the section on the handout before playing the following recording. 
 
Example 1: https://www.youtube.com/watch?v=1lyu1KKwC74 (Bitter Sweet Symphony) 
 
First ask the students to identify the instruments they hear. Then: 

1. Ask a few students to sing the part the violins are playing. (Singing Lalala) 
2. Ask two students to drum in time (on the desk, chair or instrument) 
3. Ask several students to hum the long notes played by a keyboard in the background.  

 
Example 2: https://www.youtube.com/watch?v=Z7-oHCWoU8s (Cello solo) 
Example 3: https://www.youtube.com/watch?v=Mx0xCI1jaUM (2 cellos – Smooth Criminal) 
 

3 Discussion 
 1. Ask the students to identify the musical instruments in their own traditional music.  

2. What do they consider to be the most important elements of traditional music?  
3. Ask the students to write and perform short song of their own using those elements. 

 
4. Homework Assignment 

 Divide the class into 9 groups.  
 
Each group has the task of revising one of the nine previous lessons in order to give a short 
presentation next week. Their presentations must include what they learned and what they 
enjoyed.  
 

Assessment:  None Instrument of Assessment  N/A 
 

 
 

Music Literacy Handout Gr 7: Term One, Lesson Eight 

MUSICAL INSTRUMENTS 
 
STRING INSTRUMENTS 
These instruments are usually hollow. They can be made of wood or even tin. Several strings are 
stretched across a hole in the body of the instrument. They can be sounded by dragging a bow 
across the strings, by strumming or plucking. E.g. Violin, Viola, Cello, Double Bass, Harp, Guitar, Kora. 
NB Electrical string instruments do not need to be hollow. E.g. Electric guitar. 
 
WIND INSTRUMENTS 
These instruments are sounded by air (blowing) are divided into BRASS and WOODWIND. 
WOODWIND: Because of the way they are sounded, these are further divided into two main types: 
  FLUTES: these produce sound by directing a stream of air across or through the tube. They 
can be wooden, tin or metal. e.g. Recorder, Ocarina, Panpipes, Flute and Organ Pipes. 

REED INSTRUMENTS: these are sounded by focusing air into a mouthpiece which then 
causes a reed, or reeds, to vibrate. E.g. Clarinet, Saxophone, Oboe, Bassoon, Harmonica. 

BRASS: These instruments are sounded by blowing air through a mouthpiece into a tube. E.g. 
Trumpet, Horn, Vuvuzela. 

NB Instruments are classified according to how they are sounded not by the material used to make 
them. E.g. A saxophone is classified as Woodwind even though it is made of brass. A Vuvuzela is 
classified as Brass even though it is made of plastic. 

KEYBOARD INSTRUMENTS 
These instruments are played using a keyboard, a row of levers which are pressed by the fingers.  

E.g. Piano, Electric piano, Harpsichord. 

PERCUSSION INSTRUMENTS 
These instruments are sounded by being struck or scraped. E.g. Drum, Cymbal, Triangle, 
Tambourine, Wood block, Jembe drum, Marimba.  

ELECTRONIC INSTRUMENTS 
 

MUSIC GENRES 
Over the past few weeks you have listened to different types (or genres) of music.  Most of the time 
you have heard classical instruments being used to play classical music, electric instruments for 
Blues, Country, Rock and Pop music, acoustic instruments for traditional and folk music and 
electronic instruments for contemporary dance music. 
However, classical instruments are often used for Musical theatre, pop music and even some rock 
music as in the first example. (Example 1) 
The next two examples are using a classical musical instrument known as the Cello. The first is a 
classical piece written by Johann Sebastien Bach over 300 years ago. The second is a version of a 
song written by Michael Jackson in 1987. (Examples 2 & 3) 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 1 

Lesson #: 10 
Duration: 1 hour  

Resources:  None 
Aims and 

Objectives:  To reinforce the term’s work. 
Topics 

Covered: 
Description Topic # 
Recap of Music Literacy including the 4 properties of Musical tone and Music notation 1 
Ascertaining the students’ understanding of genre 2 
Recap of Singing techniques  3 

Activity/s:  
1 Presentations 

Each group is to perform a short presentation in their own words, each summarising one of the 
previous lessons. (9 groups = 9 lessons)  
 
The teacher should ask questions to ensure all relevant points are covered. 
 

2 Singing Performance 
After a vocal warm up, end the term with a singing performance.  (Audience optional) Dancing and 
body percussion should be encouraged. 
 

Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 1  
Duration: 1 hour 

Resources:  1a. Music Literacy Handout T2L1 (2 pages each)  
Keyboard 

Aims and 
Objectives:  

Music Literacy – Pitch 
Sight Singing 

Topics 
Covered: 

Description Topic # 
Beyond the Treble Clef (Leger Lines) 1 
The Bass Clef, Lines and Spaces. 1 
Sight Singing 1,3 

Activity/s:  
1 Beyond the Treble Clef 

Beginning on Middle C, students are to sing the scale of C Major over two octaves, as written. 
 

2 The Bass Clef 
After reading the section on the Bass Clef, students are to practise drawing the Bass Clef in the 
space provided. 
 

3 The Lines and Spaces 
Students are to fill in the names of the notes on the diagrams provided.  
 
The lines on the bass clef are G,B,D,F, A (Good Boys Deserve Fruit Always).  
 
The spaces are A,C,E,G  (All Cows Eat Grass).  
 
This can be reinforced by playing the notes on a musical instrument. 
 

4 Sight Singing 1 (All Together Now!’ section) 
Divide students into high voices and low voices.  
 
Beginning on Middle C, the high voices sing up the scale on the treble clef, and the low voices 
down on the bass clef. Restrict this to one octave. (The second octave may be too extreme for 
young voices) 

 
5 Sight Singing 2 

Students to sing through the Sight Singing Warm-up along with the keyboard/piano.  
 
Once they are comfortable with the pitch and note values, the teacher can test them by only 
providing the first note of each line. 
 

Assessment:  None Instrument of Assessment  N/A 
 

 
 

Music Literacy Handout Gr 7: Term Two, Lesson One 

BEYOND THE TREBLE CLEF 
 
Remember that we use leger lines to show pitch above and below the stave. Below is the scale of C 
Major, this time over two octaves.  
 
 

        
Soprano and Mezzo Soprano notes are generally reflected on the treble clef. The deeper voices of 
Tenor, Baritone and Bass are generally reflected on the Bass Clef. 

THE BASS CLEF 
 

Whilst the Treble clef shows the notes from MIDDLE C upwards, the Bass clef shows the notes from 
MIDDLE C downwards. The clef begins on the second line from the top, touches the top on its way 
round, and ends between the 4th and 5th lines. The dots sit in the top two spaces.  See if you can 
draw 3 or 4 of them below. (Start on the red dot, curve up to the top line and down) 

 

 
 

 
 
 
 
 
 

|%%%%%%%%%%%%%%%%%^* 
C      D     E      F      G      A      B     C     D     E      F     G    A     B      C 

|^%%%%%%%%%^*
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THE LINES & SPACES 
Now that we know where our ladder begins, let’s name the notes on each line and in each space. 

 
 

 
 
 
 
 
 
 
 
 
 

 
 

ALL TOGETHER NOW! 

 
 

 

C 

C 
C 

C 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 2  
Duration: 1 hour 

Resources:  2a. Music Literacy Handout T2L2 DURATION (1 each) 
2b. Teacher’s Resource T2L2 RHYTHM EXERCISES (1 only)  

Aims and 
Objectives:  To grasp the concept of the dotted note in note values 

Topics 
Covered: 

Description Topic # 
Duration – the dotted note in Rhythm 1,3 

Activity/s:  
1 Duration – the dotted note 

Slowly take the students through the ‘Duration – Dotted Note’ Handout until they understand the 
length of each of the dotted notes and their corresponding rests. 
 

2 Rhythm exercises  
1. Using the charts provided in the Teacher’s Resource page on Rhythm, test the students to 

reinforce their understanding of the basic rhythms. They can clap, drum or stamp the 
rhythms. 

2. Alternatively, (or additionally) the teacher can clap or drum the rhythm and the students 
can write the note values on the board. 
 

Assessment:  None Instrument of Assessment  N/A 
 

 
 

Music Literacy Handout Gr 7: Term Two, Lesson Two 

 
DURATION – THE DOTTED NOTE 

Remember that note symbols are used to show how long a note should be held. So far, you have 
learned that a Semibreve is held for 4 beats, a Minim for 2 beats, a Crotchet for 1 beat and a Quaver 
for Half a beat. A dotted note allows you to hold the note for its original value PLUS HALF OF ITS 
ORIGINAL VALUE.  
 

NOTE SYMBOL  NAME  REST 

d 
Dotted Minim 

3 beats 
(2 + 1)  D 

j 
Dotted Crotchet 

1½ beats 
(1 + ½)  J 

 
CLAPPING EXERCISE 
(Clap on the bold numbers) 

d d(Counting ONE‐two‐three‐FOUR‐five‐six)   d q(Counting ONE‐two‐three‐FOUR) 

j j (Counting ONE‐and‐two‐AND‐three‐and)  j e(Counting ONE‐and‐two‐AND) 

d n (Counting ONE‐two‐three‐AND‐FOUR) 

j e j e(Counting ONE‐and‐two‐AND‐THREE‐and‐four‐AND) 

 

 

TIME SIGNATURES 

Remember that in order to keep time, a stave is divided into ‘Bars’ and a number of beats‐per‐
bar is allocated. e.g. 4 beats in a bar . 
The Time Signature tells you how many beats in a bar. The basic (or simple) Time 
Signatures are: 

#  which means 3 crotchet beats in a bar (waltz time) 

$  which means 4 crotchet beats in a bar (march time) 
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q Q q q d   q q q Je q Q j e
 Y je  q q ej n  d n je q
n q ej d  n Y je n Q Je
 nn ej             D  n n  D Je Je

q q n  n q q q n q Q  n  Q   
Ee q q j e  n   d q e j
j  j  J e q   D n n q

j E E  e n   h J E  n Ee n Ee
q n Q Ee Ee Ee j  e  Q n E j

Teacher’s Resource Gr 7: Term Two, Lesson Two

RHYTHM EXERCISES
Using an overhead projector or merely drawing the exercises on the board, ask students to clap out the following 

rhythms in $ time. (4 beats in a bar) 

Now ask students to clap out the following rhythms in # time. (3 beats in a bar) 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 3 
Duration: 1 hour 

Resources:  Recorded music examples – Youtube.  Prepare the youtube addresses beforehand so that you can 
copy and paste into the search box and the lesson can flow smoothly.   

Aims and 
Objectives:  To understand the relationship between Music and Lyrics. 

Topics 
Covered: 

Description Topic # 
The relationship between music and lyrics 2 
Narrative songs. 2,3 
The power of music to tell stories. 2,3 

Activity/s:  
1 Discussion on Music & Lyrics 

Ask the students:  
“How do you see the relationship between melody and lyrics? Is one more important than 
the other? Are they equal?” 
 

Play examples of different types of music to reinforce the discussion. What do the students 
respond to first? The music, beat, melody or lyrics? 
 
In most forms of Vocal Music, the melody is what catches your ear first. People will usually hum the 
melody without knowing any of the lyrics. Melody can also convey emotions…the feeling of being 
happy or sad. It sets the tone for the song. Adding lyrics makes the song complete. 
 

2 Narrative songs 
Some songs tell a story. Ask the students if they can think of any. 

e.g. https://www.youtube.com/watch?v=PEn2K5F6Yck Weeping – Vusi Mahlasela 
 

Although ‘story songs’ are commonly found in Folk, Country or Indigenous music, Pop and 
particularly Rap music can have strong narratives. 
 

3 Musical Theatre & Film 
In Musical Theatre and Musical Film, songs are written to either further the story or tell us 
something about the character/s. The melody is written to emphasise the lyrics. 
 
Some examples are: 

https://www.youtube.com/watch?v=xEohF5rUGds ‘When I Grow Up’ (Matilda) 
https://www.youtube.com/watch?v=moSFlvxnbgk ‘Let It Go’ (Frozen) 
https://www.youtube.com/watch?v=TFg3GGNL6v0 ‘The Feeling We Once Had’ (The Wiz) 
https://www.youtube.com/watch?v=ewOAsUWQJvo ‘The Circle of Life’ (The Lion King) 
 

4 The Power of Music to tell Stories 
Ask the students to imagine film or television without music.  Would it make a difference? 
 
To demonstrate how music can tell a story, ask two students to act out the following script. They 
should take their time and not rush the lines. The lines can also be translated into the language of 
your choice. 

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 3 
Duration: 1 hour 

Resources:  Recorded music examples – Youtube.  Prepare the youtube addresses beforehand so that you can 
copy and paste into the search box and the lesson can flow smoothly.   

Aims and 
Objectives:  To understand the relationship between Music and Lyrics. 

Topics 
Covered: 

Description Topic # 
The relationship between music and lyrics 2 
Narrative songs. 2,3 
The power of music to tell stories. 2,3 

Activity/s:  
1 Discussion on Music & Lyrics 

Ask the students:  
“How do you see the relationship between melody and lyrics? Is one more important than 
the other? Are they equal?” 
 

Play examples of different types of music to reinforce the discussion. What do the students 
respond to first? The music, beat, melody or lyrics? 
 
In most forms of Vocal Music, the melody is what catches your ear first. People will usually hum the 
melody without knowing any of the lyrics. Melody can also convey emotions…the feeling of being 
happy or sad. It sets the tone for the song. Adding lyrics makes the song complete. 
 

2 Narrative songs 
Some songs tell a story. Ask the students if they can think of any. 

e.g. https://www.youtube.com/watch?v=PEn2K5F6Yck Weeping – Vusi Mahlasela 
 

Although ‘story songs’ are commonly found in Folk, Country or Indigenous music, Pop and 
particularly Rap music can have strong narratives. 
 

3 Musical Theatre & Film 
In Musical Theatre and Musical Film, songs are written to either further the story or tell us 
something about the character/s. The melody is written to emphasise the lyrics. 
 
Some examples are: 

https://www.youtube.com/watch?v=xEohF5rUGds ‘When I Grow Up’ (Matilda) 
https://www.youtube.com/watch?v=moSFlvxnbgk ‘Let It Go’ (Frozen) 
https://www.youtube.com/watch?v=TFg3GGNL6v0 ‘The Feeling We Once Had’ (The Wiz) 
https://www.youtube.com/watch?v=ewOAsUWQJvo ‘The Circle of Life’ (The Lion King) 
 

4 The Power of Music to tell Stories 
Ask the students to imagine film or television without music.  Would it make a difference? 
 
To demonstrate how music can tell a story, ask two students to act out the following script. They 
should take their time and not rush the lines. The lines can also be translated into the language of 
your choice. 
 
Female: Thank you for walking me home from school. 
Male:  No problem. 
Female: Would you like to come in? Maybe we can work on music homework together. 
Male: Sure. 
Female: I was hoping you’d say that. 
 
First play this extract under the dialogue:  

https://www.youtube.com/watch?v=jbJ4tRnRkN8 (Romantic Underscore) 
 

Ask the students how it made them feel. 
 
Next play the following extract under the same dialogue:  

https://www.youtube.com/watch?v=rB3lGKhiMoI (Scary Underscore) 
 
And then: 

https://www.youtube.com/watch?v=3nUe8wYunSM (Sci Fi Thriller Underscore) 
 

Discuss how the music changes the mood of the dialogue. 
 
Finally, play the following music under the dialogue.  

https://www.youtube.com/watch?v=SnoRvaZ64pE (Comedy Underscore) 
 
Try to use different actors each time. 
 
Students might react differently to each underscore. One child may find the Comedy underscore 
more sinister than the obviously scary one. 
  

5 Group Work – 10 minutes 
Divide the class into groups. Each group are to write a short narrative song. One verse and one 
chorus will suffice, as long as a short story is told. Collect the songs. You will use these later in the 
term. 
 

Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 4 
Duration: 1 hour 

Resources:  Teacher’s Choice of Sheet Music (one each) 
4a. Teacher’s Resource  T2L4 O COME ALL YE FAITHFUL.pdf 

Aims and 
Objectives:  

Enhancement of singing performance 
Development of sight-reading and musicality 

Topics 
Covered: 

Description Topic # 
Warm up using breathing and flexibility exercises 3 
Part-singing 1, 3 
Following vocal score 1 

Activity/s:  
1 Warm-Ups 

Using the breathing and flexibility exercises from Term 1, Lesson 7.  
Sing through the exercises SLOWLY for breathing and control, then QUICKLY for flexibility. 
 

2 Singing in Unison 
Using your sheet music, teach the students the melody reinforcing their sight-reading ability as you 
go along.  

• All students should breathe together, start and finish together with clear, open notes.  
• No sliding up to notes or adding notes that are not in the music. 

 
3 Singing in Two-Part Harmony 

Divide the group into two e.g. Boys and Girls or Low voices and High voices.  
One group should sing the melody and the other the harmony.  
 

4 Singing in Three-Part Harmony 
Now divide the one group into two groups e.g. Girls in to High and Low voices.  
Give one of the groups a third harmony to sing. E.g. High voices can sing a descant. 
 

5 O Come All Ye Faithful 
Alternatively, (or additionally) the sheet music for ‘O Come, All Ye Faithful’ has been provided. 
 

1. Teach the entire group the melody, (Soprano line).  
2. Teach the lower female voices the Alto line 
3. Teach the boys the Tenor line.  

 
Learning the song in stages will develop their sight-reading abilities as well as their musical ear.  
 

Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 5 
Duration: 1 hour 

Resources:  Internet. Prepare the youtube addresses beforehand so that you can copy and paste into the 
search box and the lesson can flow smoothly.  

Aims and 
Objectives:  

To encourage active listening, particularly to rhythm, meter & tempo. 
To express the rhythms in movement. 

Topics 
Covered: 

Description Topic # 
Active listening and analysis of meter, tempo & dynamics. 2,3 
Music & Movement, Drumming 2,3 

Activity/s:  
1 March Music 

A March is a piece of music with a strong regular rhythm which is most often used for marching.  
(2 crotchet beats in a bar – left, right, left, right)  

 
Play the following three examples of March Music. Ask the students to march together to each 
piece paying particular attention to the meter and tempo. Can they guess for what type of event 
each piece was written? 
 

https://www.youtube.com/watch?v=0gcHZqGVk2A – Classic March (Military) 
https://www.youtube.com/watch?v=rpBw0oCO4C8 Pipes & Drums Parade (Opening of 
Games) 
https://www.youtube.com/watch?v=1ZwVoNUvaAE – Drum Marching Band (Competition) 
https://www.youtube.com/watch?v=xWRcx9LHBJU – Death March (Funeral) 
 

2 Waltz Music 
Waltz music is dance music in triple meter, often written in ¾ time   

(1,2,3/1,2,3).  
Notice how the music begins softly and slowly, building as it goes along. 
 
https://www.youtube.com/watch?v=_CTYymbbEL4 – The Blue Danube Waltz (Johann 
Strauss II) 

 
Ask the students the following questions: 

1. How does the music make you feel? 
2. What instruments can you hear? 
3. Why do you think the composer chose to vary the tempo and volume? 

 
Encourage the students to express the music in movement. 
 

3 Cultural Dance Music 
South Africa has a strong tradition of dance music. The song ‘Pata Pata’ was recorded in 1967 by 
Miriam Makeba, introducing the rest of the world to Afro-pop dance music. 

https://www.youtube.com/watch?v=Zq5S5sH1Ikk&list=RDs8rsEodZ8tc&index=19  
 
Divide the students into 3 groups.  

Group 1 drums or claps in time with the music.  

Group 2 sing the melody and words. 
Group 3 sing the backing vocals.  

And everybody dances the Pata Pata 
 

4 Experiment with improvisation 
Using desks, boxes or any improvised instruments, ask the students to find their own rhythms and 
create a group dance using Call-and-Response. 
i.e. One person plays a short rhythm – the group repeat the rhythm or respond with another. 
 
This can also be done using singing, dance or musical instruments.  

• One student sings a word and the group either repeats it using the same melody or 
responds with an ‘answering’ melody. E.g. the caller sings using notes going up as in a 
question and the group responds using notes going down as in an answer. 
 

• One student performs a dance step and the group either repeats it using the same step or 
responds with another step or series of steps. 

 
• One student plays a few notes on a musical instrument and the others respond however 

they wish – song, dance or rhythm. 
 

Assessment:  None Instrument of Assessment  N/A 
 

Group 2 sing the melody and words. 
Group 3 sing the backing vocals.  

And everybody dances the Pata Pata 
 

4 Experiment with improvisation 
Using desks, boxes or any improvised instruments, ask the students to find their own rhythms and 
create a group dance using Call-and-Response. 
i.e. One person plays a short rhythm – the group repeat the rhythm or respond with another. 
 
This can also be done using singing, dance or musical instruments.  

• One student sings a word and the group either repeats it using the same melody or 
responds with an ‘answering’ melody. E.g. the caller sings using notes going up as in a 
question and the group responds using notes going down as in an answer. 
 

• One student performs a dance step and the group either repeats it using the same step or 
responds with another step or series of steps. 

 
• One student plays a few notes on a musical instrument and the others respond however 

they wish – song, dance or rhythm. 
 

Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 6 
Duration: 1 hour 

Resources:  Students to bring instruments to school: Guitars, home-made guitars, djembe drums, home-made 
drums, buckets, sticks, iron bells, shakers, kalimbas, or penny whistles. Anything that makes a sound. 

Aims and 
Objectives:  To develop active listening and musical creativity 

Topics 
Covered: 

Description Topic # 
Drumming & instrumentation 1,2,3 
Bring your own instrument to school 1,2,3 

Activity/s:  
1 Call and Response 

Building on the previous week’s experience, nominate a leader who will drum out a short 
rhythmical phrase within the space of one bar. 

E.g. ONE – TWO – THREE-AND-FOUR. [qq n q] 
 

Each student can take a turn at responding on their own instrument.  
A student may choose to echo (repeat the same rhythm) or perform a new rhythm  

E.g. - - - AND-FOUR. . [ Q Q E e q] 
 
Each student can take a turn at being the leader.  
 

2 Cross-rhythms 
The leader beats out a consistent rhythm. One by one the students add their own rhythms until 
everyone is playing their own rhythms at the same time.  
(The aim is to stay in time with one another even though they may be emphasizing different beats.) 
 

3 Combination sounds 
The students are to combine the sound of their instrument with a knee slap. 

E.g. Hit the drum on beats ONE and AND THREE, and slap the knee on beats two and four: 

ONE – two – AND THREE – four  [ q n q q] DRUM slap AND DRUM slap 
 

Try this with other rhythms from your rhythm charts (Lesson 2) and include finger-clicking, clapping 
and stamping. 
 

4 How tempo affects rhythm 
Play the following extract from 0:00 to 0:27. The drummer goes through a series of rhythms 
beginning with the Kuku rhythm which he plays slowly and then more quickly. Notice how the 
tempo changes the way we hear the rhythm. 

https://www.youtube.com/watch?v=5HIAuK9RS6E&list=RD5HIAuK9RS6E&index=36 
Ask the students to play the rhythm as demonstrated. First slowly, then gathering speed.  
 
Continue from 0:27 to 1:03. Here the drummer demonstrates the Kono rhythm.  
Ask the students to play the rhythm as demonstrated. First slowly, then gathering speed. 
 

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 6 
Duration: 1 hour 

Resources:  Students to bring instruments to school: Guitars, home-made guitars, djembe drums, home-made 
drums, buckets, sticks, iron bells, shakers, kalimbas, or penny whistles. Anything that makes a sound. 

Aims and 
Objectives:  To develop active listening and musical creativity 

Topics 
Covered: 

Description Topic # 
Drumming & instrumentation 1,2,3 
Bring your own instrument to school 1,2,3 

Activity/s:  
1 Call and Response 

Building on the previous week’s experience, nominate a leader who will drum out a short 
rhythmical phrase within the space of one bar. 

E.g. ONE – TWO – THREE-AND-FOUR. [qq n q] 
 

Each student can take a turn at responding on their own instrument.  
A student may choose to echo (repeat the same rhythm) or perform a new rhythm  

E.g. - - - AND-FOUR. . [ Q Q E e q] 
 
Each student can take a turn at being the leader.  
 

2 Cross-rhythms 
The leader beats out a consistent rhythm. One by one the students add their own rhythms until 
everyone is playing their own rhythms at the same time.  
(The aim is to stay in time with one another even though they may be emphasizing different beats.) 
 

3 Combination sounds 
The students are to combine the sound of their instrument with a knee slap. 

E.g. Hit the drum on beats ONE and AND THREE, and slap the knee on beats two and four: 

ONE – two – AND THREE – four  [ q n q q] DRUM slap AND DRUM slap 
 

Try this with other rhythms from your rhythm charts (Lesson 2) and include finger-clicking, clapping 
and stamping. 
 

4 How tempo affects rhythm 
Play the following extract from 0:00 to 0:27. The drummer goes through a series of rhythms 
beginning with the Kuku rhythm which he plays slowly and then more quickly. Notice how the 
tempo changes the way we hear the rhythm. 

https://www.youtube.com/watch?v=5HIAuK9RS6E&list=RD5HIAuK9RS6E&index=36 
Ask the students to play the rhythm as demonstrated. First slowly, then gathering speed.  
 
Continue from 0:27 to 1:03. Here the drummer demonstrates the Kono rhythm.  
Ask the students to play the rhythm as demonstrated. First slowly, then gathering speed. 
 Continue from 1:03 to 1:42. Here the drummer demonstrates the Patatje rhythm. 
Ask the students to play the rhythm as demonstrated. First slowly, then gathering speed. 
 
Depending on your group, you may choose to stop here, repeat, or continue as the drummer  
demonstrates other rhythms. 
 

Assessment:  None Instrument of Assessment  N/A 
 

Music notes
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 7 
Duration: 1 hour 

Resources:   7a. Teachers Resource T2L7 THE MAJOR INTERVALS (1 only) 
Aims and 

Objectives:  To develop sense of pitch 
Topics 

Covered: Description Topic 
# 

The Major Intervals 1,3 
Melodic question and answer 1,3 

Activity/s:  
1 Warm Up 

Warm up the students’ voices using breathing exercises (Term 1, Lesson 4) and flexibility exercises 
(Term 1, Lesson 7) followed by a song of your choice. 

 
2 The Major Intervals 

An interval in music is the difference between two pitches. 
Any Major Interval is the difference between two pitches in the major scale.  
 
Using the scale of C Major, take the students through each interval. They can either follow the 
piano or the teacher’s voice.  
 
After each interval ask them: 

1. Can they think of a song that begins with that interval?  
E.g ‘Happy Birthday’ begins with a Major 2nd interval (One, One, Two, One), 
Twinkle, Twinkle Little Star begins with a Perfect 5th (One, One, Five, Five)  

NB This is just to provide a link between the concepts of melody and intervals. They do not have to 
remember the interval by remembering a melody. 
 

2. Test them by singing an interval and asking them to tell you which it is. 
3. Ask individual students to sing select intervals. 

 
3 Call and Response 

Call and Response is part of South African culture. In Western culture, a group or congregation will 
listen quietly when someone is singing or speaking. In Africa a verbal response is common. 
 

1. https://www.youtube.com/watch?v=hRBbkWSqyF8  
 

2. https://www.youtube.com/watch?v=J57fiPj_0Fo  (Ladysmith Black Mambazo) 
 

3. https://www.youtube.com/watch?v=M7n-MBE7r9Y (Gospel Music) 
 
In many ‘Call and Response’ songs, the musical question and answer are different. E.g. Shosholoza 
– the first ‘call of ‘Shosholoza’ is answered with a response in the same rhythm but with different 
notes. 
 
The same pattern can be found in ‘Asimbonanga’. 

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 7 
Duration: 1 hour 

Resources:   7a. Teachers Resource T2L7 THE MAJOR INTERVALS (1 only) 
Aims and 

Objectives:  To develop sense of pitch 
Topics 

Covered: Description Topic 
# 

The Major Intervals 1,3 
Melodic question and answer 1,3 

Activity/s:  
1 Warm Up 

Warm up the students’ voices using breathing exercises (Term 1, Lesson 4) and flexibility exercises 
(Term 1, Lesson 7) followed by a song of your choice. 

 
2 The Major Intervals 

An interval in music is the difference between two pitches. 
Any Major Interval is the difference between two pitches in the major scale.  
 
Using the scale of C Major, take the students through each interval. They can either follow the 
piano or the teacher’s voice.  
 
After each interval ask them: 

1. Can they think of a song that begins with that interval?  
E.g ‘Happy Birthday’ begins with a Major 2nd interval (One, One, Two, One), 
Twinkle, Twinkle Little Star begins with a Perfect 5th (One, One, Five, Five)  

NB This is just to provide a link between the concepts of melody and intervals. They do not have to 
remember the interval by remembering a melody. 
 

2. Test them by singing an interval and asking them to tell you which it is. 
3. Ask individual students to sing select intervals. 

 
3 Call and Response 

Call and Response is part of South African culture. In Western culture, a group or congregation will 
listen quietly when someone is singing or speaking. In Africa a verbal response is common. 
 

1. https://www.youtube.com/watch?v=hRBbkWSqyF8  
 

2. https://www.youtube.com/watch?v=J57fiPj_0Fo  (Ladysmith Black Mambazo) 
 

3. https://www.youtube.com/watch?v=M7n-MBE7r9Y (Gospel Music) 
 
In many ‘Call and Response’ songs, the musical question and answer are different. E.g. Shosholoza 
– the first ‘call of ‘Shosholoza’ is answered with a response in the same rhythm but with different 
notes. 
 
The same pattern can be found in ‘Asimbonanga’. 

https://www.youtube.com/watch?v=UJujyzA2Q1E 
 
You will notice that the first call (also called the question) seems unresolved. It requires an 
answer.  
 
Try a Call and Response exercise with your students. You may use songs that you know or you can 
sing any phrase that seems to ask a question. Do they automatically respond by resolving the 
musical question you are asking? i.e. If your ‘call’ ends on a high note, does their ‘answer’ end on a 
low note? 
 
Give individual students a turn to be the caller.  
 

Assessment:  None Instrument of Assessment  N/A 
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The Major Intervals
[Composer]

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 8  
Duration: 2 hours 

Resources:   Paper, Music Score Sheets 
Aims and 

Objectives:  
Development of creative and performance skills. 
Application of musical notation (conventional or graphic) 

Topics 
Covered: 

Description Topic # 
Songwriting (incl melody & harmony on the treble clef, notation, rhythm) 1,3 
Create and perform in groups 3 

Activity/s:  
1 Melody or Lyrics? 

Songwriting can begin with either a melody or with lyrics. It is a personal choice.  Sometimes too 
many lyrics can get in the way of a melody. Sometimes a catchy melody can lead to boring lyrics. 
This is why many songwriters choose to work in pairs. 
 
Pair your students up so that one can focus on melody and the other on lyrics. Give them 
discussion time to achieve the following: 

1. A subject they want to write about or message they want to send. 
2. A genre of music. 

 
You can hand out the song lyrics they wrote in Lesson 3 

 
Each pair should now decide whether they would like to start with the melody or the lyrics. 

• Those beginning with the melody should write it down. They can either use the treble clef 
stave or a non-conventional notation that they understand.  

• Those beginning with lyrics should write them down in a rhythmical format. 
 

2 Putting it together 
Encourage the students to complete the following by the next lesson. 

• Neatly written up song in notation of their choice including title and lyrics. 
• Live or recorded version of their song to be presented to the class. 

 
Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 9 
Duration: 1 hour 

Resources:  Paper, Music Score Sheets, Equipment for playing recorded music.   
Aims and 

Objectives:  
Development of creative and performance skills. 
Application of musical notation (conventional or graphic) 

Topics 
Covered: 

Description Topic # 
Songwriting (incl melody & harmony on the treble clef, notation, rhythm) 1,3 
Create and perform in groups 3 

Activity/s:  
1 Original song performances 

Each songwriting couple should present their original song with an introduction including the 
following: 

• The title and subject of the song 
• Their motivation for writing a song about this subject 
• The genre they have chosen and why 
• The notation they have used 

 
The songwriters can then either perform the song live or play a recorded version. Students should 
be encouraged to give positive feedback. 
 

2 Music Appreciation 
Students should use the remainder of the lesson preparing a presentation for next week. The 
subject is: ‘My Favourite Song’ and should include the following: 

• Why is it their favourite song? 
• A summary of the lyrics 
• Comment on the genre including tempo, dynamics and meter. 
• Either sing live or play a recorded version of their song. 

 
Assessment:  None Instrument of Assessment  N/A 

 

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 2 

Lesson #: 10 
Duration: 1 hour 

Resources:  Equipment for playing recorded music, or Youtube access. 
Aims and 

Objectives:  Develop active listening 
Topics 

Covered: 
Description Topic # 
My Favourite Song – show and tell 2,3 

Activity/s:  
1 My Favourite Song 

Students are to present their favourite song including the following: 
• Why is it their favourite song? 
• A summary of the lyrics 
• Comment on the genre including tempo, dynamics and meter. 
• Either sing live or play a recorded version of their song. 

 
2 Our Favourite Song 

Students should vote for the most popular song of the day. Discuss why they have chosen this 
song. How does it make them feel?  
 
End the term with the entire class singing the winning song. Harmony, movement and body 
percussion are encouraged.  
 

Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 3 

Lesson #: 1  
Duration: 1 hour 

Resources:  1a. Music Literacy Handout T3L1 THE TREBLE & BASS CLEFS (1 each) 
1b. Music Literacy Handout T3L1 GRAPHIC SCORE (1 each) 
1b. Teacher’s Resource T3L1 GRAPHIC SCORE (1 only) 
Youtube recordings. 

Aims and 
Objectives:  To develop musical literacy in traditional and non-traditional notation. 

Topics 
Covered: 

Description Topic # 
Treble and Bass Clef 1 
Graphic Notation 1,2 

Activity/s:  
1 Treble and Bass Clef 

Allow the students time to revisit their previous notes on the Treble Clef and the Bass Clef before 
working on Handout 3-1. Remind them of the note values they have learned e.g. Minim, Crotchet 
and Quaver. 
 
Play all the notes shown on both clefs. Make sure the students understand that the C at the top of 
the Bass Clef and the note at the bottom of the Treble Clef are the same note – MIDDLE C. 
 
Allow them time to complete the exercises on the handout, assisting where necessary.  
 

2 Graphic Notation / Sound Pictures 
Graphic Notation is the representation of music through the use of visual symbols instead of 
traditional music notation. Because it is non-specific, it releases the performer from the 
constraints of notation and allows them to be active participants in the creation of the music.  
(Refer to Teacher’s Resource) 
 
Hand out a blank Graphic Score chart to each student. 
Play the following extract. The students should listen all the way through before attempting to 
notate.  
 

https://www.youtube.com/watch?v=ZsbcBVCWFjc 
 

Now ask the students to listen again to identify the sounds and write the instrument making each 
sound in the left-hand column. E.g. bass drum, small drum, bells, voice  
 
Finally, ask the students to draw the sounds (as they occur) in the columns using their own 
symbols, showing them examples if necessary.  
 
You will need to play the piece several times. 
 

Assessment:  None Instrument of Assessment  N/A 
 

Music Literacy Handout Gr 7: Term Three, Lesson One 
 

THE TREBLE and BASS CLEFS 
 

Draw all the G notes in the Bass and 
Treble Clefs.  Write the note names beneath 

Use Crotchets.  Q 

Draw all the C notes in the Bass and 
Treble Clefs. Write the note names beneath. 

Use Minims.  h 
Note that MIDDLE C will be shown as 
one note as the staves are close 
together. 

Draw 3 sets of C,D,E,F,G notes in the 
Bass and Treble Clefs. Write the note 
names beneath. 

Use 4 Quavers and one Crotchet for 
the G.  

  n n q 

Draw the notes on every line of both 
clefs. Write the note names beneath. 

Use Crotchets   q 
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M
usic Literacy Handout Gr 7: Term

 Three, Lesson One B 

GRAPHIC SCORE GRID 
 

1 
2 

3 
4 

5 
6 

7 
 A 

 
 

 
 

 
 

 

 B 
 

 
 

 
 

 
 

 C 
 

 
 

 
 

 
 

 D 
 

 
 

 
 

 
 

 E 
 

 
 

 
 

 
 

 

Teacher’s Resource Gr 7: Term Three, Lesson One 

Examples of student Graphic Scores. 
Note how the sounds are listed in the left, vertical column.  

The piece is divided into time segments along the horizontal axis. 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 3 

Lesson #: 2 
Duration: 1 hour 

Resources:  Teacher’s Resources 1-3 and 2-1 (Terms 1 and 2) 
Aims and 

Objectives:  To revise and reinforce the notation of duration and rhythm 
Topics 

Covered: 
Description Topic # 
Duration 1 
Rhythm 1,2 

Activity/s:  
1 Duration 

Allow the students time to revisit their previous notes on Duration from Terms 1 and 2, revising 
each note value including the dotted notes. 
 

2 Rhythm 
Return to the Rhythm Charts (3b Teacher’s Resource 1-3 and 1b Teacher’s Resource 2-1).  
 

1. Ask the students to clap out the rhythms on the charts. Make sure they understand 
each one before you move onto the next one. 
 

2. Ask the students to write down the rhythms you clap. Make sure each one is correct 
before you move onto the next one. 

 
3 Composition 

Ask each student to come up with a rhythm of their own. The class should then attempt to notate 
the rhythm. 
 

Assessment:  None Instrument of Assessment  N/A 
 

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 3 

Lesson #: 3 
Duration: 1 hour 

Resources:  Youtube; Prepare the youtube addresses beforehand so that you can copy and paste into the 
search box and the lesson can flow smoothly. You will need good quality speakers 
 

Aims and 
Objectives:  Develop active listening ability 

Topics 
Covered: 

Description Topic # 
Active listening 2 

Activity/s:  
1 Listening Exercise 

This exercise will take approximately 20 minutes during which time the students should listen 
carefully to the musical piece noting the different instruments, the build in intensity and monitor 
their own emotional reaction to the music.  They may also find that the music tells a story. 
 
Because the piece has a wide range of sounds, it is very important that the music is played through 
good quality speakers. If you do not have access to these in the classroom, perhaps there is a 
separate venue that does? Perhaps your school hall or a local music shop that will allow you access. 
 
Ask the students to sit comfortably (or lie down) and close their eyes as you play the following 
piece. (Ravel’s Bolero) 

https://www.youtube.com/watch?v=dZDiaRZy0Ak 
 

2 Discussion 
After the listening exercise, ask the students the following questions: 

1. How does Ravel keep the audience’s attention, despite endless repetition? 
2. Can they name some of the instruments they heard? 
3. How did the music make them feel?  
4. Did they find a narrative in the music? 

 
3 Interpretation 

Many people have interpreted Ravel’s ‘Bolero’ differently. You may wish to show your students 
the following youtube videos. 
 

1. https://www.youtube.com/watch?v=1TkqyU4badc (Olympic ice-skating) 
2. https://www.youtube.com/watch?v=xJsNg8JJiXY (Central African improvisation) 

 
Perhaps your students would be inspired to interpret the music differently. Consider: 

• Dance 
• Dance drama 
• As underscore for a play or film 
• In painting, sculpture or any other art form. 

 
Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 3 

Lesson #: 4 
Duration: 1 hour 

Resources:  4b. Teacher’s Resource T3L4 SIGHT READING 
Sheet Music of choice 

Aims and 
Objectives:  

To develop singing ability 
To reinforce and develop sight-reading 

Topics 
Covered: 

Description Topic # 
Singing and Sight-reading 1,2,3 

Activity/s:  
1 Breathing and Control Exercises 

Students can sit, stand or lie down for these exercises. 
1. Exhale. Then breathe in very slowly to the count of 10, keeping the shoulders relaxed 

and expanding the lower ribcage. Exhale with a soft hiss to 15 counts. You may want to 
begin with inhaling to 5 counts and exhaling for 8, but build up to 10 and 15. 
Relax and Repeat. 
 

2. Exhale. Repeat the above exercise twice joining them in the middle. This means that at 
the end of an exhalation on the count of 15, instead of gasping for breath begin the 
slow inhalation to the count of 10. Repeat. 
 

2 Round Singing 
Rounds are simple melodies and usually four lines of verse.  

E.g. ‘Row, row, row your boat’ https://www.youtube.com/watch?v=ITvyJniLMGY 
 

Use this, or any traditional song of your own choice. 
 
Instructions: 
• Divide your group into three or more sections. 
• Section One will start the round. 
• At the end of the first line of the verse, have Section Two start their track. 
• When they get to the end of the first line of the verse, have Section Three start their track. 
• Instruct students that when they get to the end of the song they need to go back to the 

beginning and start again. 
• Also instruct students to look for your signal to end the round. This means they not only have 

to listen to each other, but focus on you to know when to finish. 
 

3 Sight Reading Exercises 
Using the Teacher’s Resource 3-2, write the melody lines of the 4 songs on the board without the 
lyrics. (Alternatively, you can project them or provide the students with copies.) 
 

1. See if the students can recognise the songs by working out the notes. 
2. If the songs are unfamiliar, give them the starting note and allow them to find their way 

through the pieces line-by-line, gently steering them. Repeat until they successfully link 
what they see and what they hear. 
 

3. Here is a sight-reading exercise that demonstrates how the same notes can sound 
different (or just richer)  depending on their musical setting. After watching once, ask the 
students to sing along using ‘LA’ or the tonic sol-fa (Do, Re Mi etc). 
 

https://www.youtube.com/watch?v=hF85OAnRCWQ  
 

4 Sight-Reading and Singing 
Using your sheet music of choice, teach the students a new song paying particular attention to: 

• Breathing 
• Correct pitch 
• Note values 
• Balance of melody and harmony 
• Starting and finishing together 
• Dynamics  

 
Assessment:  None Instrument of Assessment  N/A 
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Teacher’s Resource Gr 7: Term Three, Lesson 4  
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 3 

Lesson #: 5 
Duration: 1 hour 

Resources:  5a. Music Literacy Handout T3L5 SIMPLE METER (1 each) 
Youtube 

Aims and 
Objectives:  Understanding Duple, Triple and Quadruple Meter in Time Signatures 

Topics 
Covered: 

Description Topic # 
Time Signatures 1 
Simple, Duple, Triple and Quadruple Meter 1,2,3 

Activity/s:  
1 Simple Duple, Triple and Quadruple Meter 

Read through the student handout, clarifying the concept where necessary. 
Play the following video to explain simple meter. (To be watched) 

 
https://www.youtube.com/watch?v=TB63_-zitwM 
 

Point out the following: 
• The Time Signature in each example 
• Each example is played at 3 speeds: 60, 120 and 180 beats per minute. 
• The accented beats in each bar according to the time signature. (Note that in Quadruple 

time, the 1st and the 3rd beats are both accented which may sound like Duple Time. 
However, listen carefully, the 1st beat is definitely louder.) 

 
2 Examples of Music in Duple Meter 

Play the following examples. The students should clap on beat 1 only. (1-2, 1-2) 
 

1. https://www.youtube.com/watch?v=Dvc5tSqak2Q&index=4&list=PLF6B5847D3E42D6A2 
2. https://www.youtube.com/watch?v=zjZwi_PJiio  
 
 

3 Examples of Music in Triple Meter 
Play the following examples. The students should clap on beat 1 only. (1-2-3, 1-2-3) 
 

1. https://www.youtube.com/watch?v=d66P8Lb75qQ&list=PL1C56FA3590B85FC0&index=4 
2. https://www.youtube.com/watch?v=TJcoaIeH3GI&list=PL1C56FA3590B85FC0&index=9 
 

 
4 Examples of Music in Quadruple Meter 

 Play the following examples. The students should clap on beats 1 & 3 only with 1 being louder than 
3 . (1-2-3-4, 1-2-3-4) 
 

1. https://www.youtube.com/watch?v=pRpeEdMmmQ0 
2. https://www.youtube.com/watch?v=bnVUHWCynig 

 
5 Quadruple Meter vs. Triple Meter 

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 3 

Lesson #: 5 
Duration: 1 hour 

Resources:  5a. Music Literacy Handout T3L5 SIMPLE METER (1 each) 
Youtube 

Aims and 
Objectives:  Understanding Duple, Triple and Quadruple Meter in Time Signatures 

Topics 
Covered: 

Description Topic # 
Time Signatures 1 
Simple, Duple, Triple and Quadruple Meter 1,2,3 

Activity/s:  
1 Simple Duple, Triple and Quadruple Meter 

Read through the student handout, clarifying the concept where necessary. 
Play the following video to explain simple meter. (To be watched) 

 
https://www.youtube.com/watch?v=TB63_-zitwM 
 

Point out the following: 
• The Time Signature in each example 
• Each example is played at 3 speeds: 60, 120 and 180 beats per minute. 
• The accented beats in each bar according to the time signature. (Note that in Quadruple 

time, the 1st and the 3rd beats are both accented which may sound like Duple Time. 
However, listen carefully, the 1st beat is definitely louder.) 

 
2 Examples of Music in Duple Meter 

Play the following examples. The students should clap on beat 1 only. (1-2, 1-2) 
 

1. https://www.youtube.com/watch?v=Dvc5tSqak2Q&index=4&list=PLF6B5847D3E42D6A2 
2. https://www.youtube.com/watch?v=zjZwi_PJiio  
 
 

3 Examples of Music in Triple Meter 
Play the following examples. The students should clap on beat 1 only. (1-2-3, 1-2-3) 
 

1. https://www.youtube.com/watch?v=d66P8Lb75qQ&list=PL1C56FA3590B85FC0&index=4 
2. https://www.youtube.com/watch?v=TJcoaIeH3GI&list=PL1C56FA3590B85FC0&index=9 
 

 
4 Examples of Music in Quadruple Meter 

 Play the following examples. The students should clap on beats 1 & 3 only with 1 being louder than 
3 . (1-2-3-4, 1-2-3-4) 
 

1. https://www.youtube.com/watch?v=pRpeEdMmmQ0 
2. https://www.youtube.com/watch?v=bnVUHWCynig 

 
5 Quadruple Meter vs. Triple Meter  

This selection of songs demonstrates the difference between Quadruple and Triple Meter. (To be 
watched) 
 
https://www.youtube.com/watch?v=Hx-
4K7wlovk&list=PLowsGSkRjDezUxBLLNFLz7RxevnfIbYFZ&index=1 
 

6 Composition 
 Divide the class into 3 groups. Give them 15 minutes to compose a short melody. 

 
• Group 1 must write 8 bars of music in Duple Meter 
• Group 2 must write 8 bars of music in Triple Meter 
• Group 3 must write 8 bars of music in Quadruple Meter 

 
Allow the final 10 minutes for each group to share their compositions. 
 

Assessment:  None Instrument of Assessment  N/A 
 

Music Literacy Handout Gr. 7: Term Three, Lesson Five 

SIMPLE METER 
A Time Signature, which appears at the beginning of a piece of music, communicates: 

1.  how many beats are to be contained within each bar and 
2. which note value is equivalent to one beat.  

 
 

 

 

 

 

 

Simple Meter is any time signature in which the upper figure indicates two, three, or four beats per 
measure (or bar). 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 3 

Lesson #: 6 
Duration: 1 hour 

Resources:  6a. Music Literacy Handout. T3L6 DYNAMICS (1 each) 
Teacher’s choice – sheet music (1 each) 

Aims and 
Objectives:  Understanding and applying Dynamics in Music 

Topics 
Covered: 

Description Topic # 
Musical terms in Dynamics 1 
Dynamics in Performance 1,2,3 

Activity/s:  
1 Musical Terminology 

There are several musical terms that influence intensity. (The loudness or softness of a tone)  
The terms on the student handout are in the international music language: Italian.  
As the teacher, you should know how to pronounce these words. Examples can be found online. 
 
Piano - http://dictionary.onmusic.org/terms/2594-piano  
Mezzo Piano - http://dictionary.onmusic.org/terms/2164-mezzo_piano  
Pianissimo - http://dictionary.onmusic.org/terms/2589-pianissimo  
Pianississimo - http://dictionary.onmusic.org/terms/2590-pianississimo  
Forte - http://dictionary.onmusic.org/terms/1487-forte  
Mezzo Forte - http://dictionary.onmusic.org/terms/2163-mezzo_forte  
Fortissimo - http://dictionary.onmusic.org/terms/1489-fortissimo  
Fortississimo - http://dictionary.onmusic.org/terms/1491-fortississimo  
Crescendo - http://dictionary.onmusic.org/terms/975-crescendo  
Diminuendo - http://dictionary.onmusic.org/terms/1088-diminuendo  
 
Guide the students through the list on their handout. Once they know how to pronounce the 
words, they can demonstrate them. E.g. Say ‘pianissimo’ very softly and ‘fortississimo’ extremely 
loudly. 
 

2 Exercises for Dynamics in Singing 
Students should stand, feet shoulder-width apart, shoulders relaxed.   
 

1. Exhale. Then slowly inhale to the count of 5 before singing ‘LA’ on one note. Begin very 
softly, slowly gaining in volume until loud, then decrease volume until very soft again. 
i.e. pianississimo – crescendo through pianissimo, piano, mezzo piano, mezzo forte, forte, 
fortissimo – fortississimo – diminuendo through fortissimo, forte, mezzo forte, mezzo 
piano, piano, pianissimo to pianississimo 
 

2. Using the 2 bars of music at the bottom of the handout, allocate notes to each voice 
group. Once they know their notes, repeat the above procedure.  

 
Ask them how they feel about the sounds they produced.  Students are often surprised at the 
impact of dynamics and harmony together. 
 

 

3 Adding dynamics to the Term Song 
Using the song taught to the students in Lesson 4, add dynamics to the piece. The students should 
write the symbols above the notes.  
 
Once the dynamics are in place, sing through the piece applying all the dynamics. The song will 
come to life. 
 

Assessment:  None Instrument of Assessment  N/A 
 

Music Literacy Handout Gr 7: Term Three, Lesson Six 

UNDERSTANDING DYNAMICS 
Word  Meaning  Symbol 
Piano  Soft  p 

Mezzo Piano  Medium Soft  mp 
Pianissimo  Very Soft  pp 

Pianississimo  Extremely Soft  ppp 
Forte  Loud  f 

Mezzo Forte  Medium Loud  mf 
Fortissimo  Very Loud  ff 

Fortississimo    fff 
Crescendo  Gradually getting Louder   
Diminuendo  Gradually getting Softer   

 

 

Symbol  Crescendo/Decrescendo  Voice 
ppp    Whispering 

pp  Almost at a whisper 

p  Softer than speaking voice 

mp  Speaking 
Voice mf 

f  Louder than speaking 

ff  Speaking Loud 

fff  Shouting 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 3 

Lesson #: 7 
Duration: 1 hour 

Resources:  Youtube; Prepare the youtube addresses beforehand so that you can copy and paste into the 
search box and the lesson can flow smoothly. 

Aims and 
Objectives:  Understanding the terms ‘Indigenous Music’ and ‘Folk Music’  

Topics 
Covered: 

Description Topic # 
Indigenous Music, Folk Music 2 
Contribution to Heritage 3 

Activity/s:  
1 Indigenous music from around the world 

Indigenous music is a term for the traditional music of the indigenous peoples of the world, that is, 
the music of an “original” ethnic group of a country.  

Ask the students to stand and move to the following examples.  
 

1. https://www.youtube.com/watch?v=LoQxa-GUggg Native American Music 
2. https://www.youtube.com/watch?v=kr5Znx4cxKQ&list=PL8zRTkmukrWrY-

mMF3hYGb1EWC2azT9Jz&index=17  Maori Haka 
3. https://www.youtube.com/watch?v=N8Oof5uNGAk&list=RD21USLIrjlug&index=6 

Australian Aboroginal Music 
4. https://www.youtube.com/watch?v=1z0Yw86b1DY Bolivia 
5. https://www.youtube.com/watch?v=B0BdI-

B6aVI&list=PLnOSH5j1sQh9UZbkg4ga42vhsmdtx0a5y Caribbean 
6. https://www.youtube.com/watch?v=SbeXMtS_gPA Traditional Zulu 

 
Ask the students the following questions: 

1. What do these examples have in common? 
2. What are the most common instruments used? 
3. Did they want to move differently to each example or did the music ‘fit’ with their own 

style of dancing. 
4. Does music have the power to bring a community together? 

 
2 Folk Music 

Folk music is a term for traditional music of a people, not necessarily indigenous to an area. It is 
music for the people and by the people, and is unique to the group. It can be part of a national 
culture or another culture within a nation e.g. Jewish South-Africans. 
 
Ask the students to stand and move to the following examples: 

1. https://www.youtube.com/watch?v=H3dMggO82Yg Greek Folk Music 
2. https://www.youtube.com/watch?v=7tq3PoByzxs Indian Folk Music 
3. https://www.youtube.com/watch?v=hlWTASnnft4 Irish Folk Music 
4. https://www.youtube.com/watch?v=yFqvw4Hbnkc Japanese Folk Music 
5. https://www.youtube.com/watch?v=uSTOcyevIOE Israeli Folk Music 
6. https://www.youtube.com/watch?v=Zq8tkIx_oBs African Folk Music 

 
Repeat the above questions.  

 
 

3 A Contribution to the Heritage 
As a group exercise, write a simple, traditional African folk song including vocals, drumming and 
dance.  Once the basic structure is in place, individual students can contribute extra musical lines, 
lyrics or rhythms.   

 
Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 3 

Lesson #: 8 
Duration: 1 hour 

Resources:  Sheet Music 
Aims and 

Objectives:  To improve singing performance 
Topics 

Covered: 
Description Topic # 
Singing 3 

Activity/s: ,, 
1 Singing Warm up 

Warm up the students 
• Breathing exercises as per Lesson 4 in the 3rd term 
• Voice exercises as per Lesson 7 in the 1st term. First slowly for control, then quickly 

for flexibility. 
• Dynamics exercise as per Lesson 6 in the 3rd term. 

 
2 Performance 

Students are to sing the term’s piece selected by the teacher, paying particular attention to: 
 

1. Posture:  feet slightly apart, shoulders relaxed, stand up straight. 
2. Breathing: everyone is to breath (quietly) together and must complete a musical phrase 

before breathing again.  
3. Mouth formation: open mouth and throat, avoid nasal singing 
4. Note values:  everyone is to sing the same note values i.e. no one should be holding notes 

longer than necessary. 
5. Timbre: focus on a ‘blended’ sound. No one should be shouting. (Bear in mind that higher 

notes can be louder and more strident. Avoid too many voices singing descant.) 
6. Dynamics: your choir should be as ONE VOICE – louder together, softer together, unless 

the music states otherwise. 
7. Sincerity: all members of your choir should be ‘connected’ to the lyrics i.e. understand 

what they are singing about and mean it.  
 

Assessment:  None Instrument of Assessment  N/A 
 

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 3 

Lesson #: 9 
Duration: 1 hour 

Resources:  Drums, instruments 
Aims and 

Objectives:  Improvisation 
Topics 

Covered: 
Description Topic # 
Improvisation 3 

Activity/s: ,, 
1 Warm up 

Warm up the students using a song they all know and including movement and body percussion. 
 

2 Improvisation 
Divide the class into the following: 

• Drummers / Percussionists 
• Musicians 
• Singers 
• Dancers 

 
1. Drummers are to come up with a basic, solid rhythm. 
2. Extra percussion can provide cross-rhythms 
3. Musicians can then join in with chords or notes to reinforce the rhythm 
4. Singers can then contribute solo lines, responses, in unison and harmony. 
5. Dancers can choreograph a routine that responds to the music. 

 
Once they have established a song-and-dance routine, they can begin again with another rhythm.  
 
NB: Any gifted young writers can be encouraged to contribute lyrics. 
 

4. Homework Assignment – last 5 minutes 
 Divide the class into 9 groups.  

 
Each group has the task of revising one of the nine previous lessons in order to give a short 
presentation next week. Their presentations must include what they learned and what they 
enjoyed. 
 

Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 3 

Lesson #: 10 
Duration: 1 hour  

Resources:  None 
Aims and 

Objectives:  To reinforce the term’s work. 
Topics 

Covered: 
Description Topic # 
Music Literacy 1, 2, 3 
Singing and Musical performance 3 
Indigenous and Folk Music 2, 3 

Activity/s:  
1 Presentations 

Each group is to perform a short presentation in their own words, each summarising one of the 
previous lessons. (9 groups = 9 lessons)  
 
The teacher should ask questions to ensure all relevant points are covered. 
 

2 Singing Performance 
After a vocal warm up, end the term with a singing performance.  Dancing and body percussion 
should be encouraged. 
 

Assessment:  None Instrument of Assessment  N/A 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 4 

Lesson #: 1  
Duration: 1 hour 

Resources:  1a. Music Literacy Handout T4L1 MELODY WRITING (1 each) 
Aims and 

Objectives:  
To develop music literacy from the perspective of a written recording of own compositions. 
To develop active listening skills 

Topics 
Covered: 

Description Topic # 
Treble and Bass Clef notation 1 
Melody and Ostinato 1,2,3 

Activity/s:  
1 A Catchy Tune 

What makes a melody catchy? A melodic ‘hook’, often a short passage or phrase can ‘catch the ear 
of the listener’ so that they remember it, sometimes after only hearing it once. 
 
Ask the following questions: 

• Can you think of examples songs that get ‘stuck’ in your head? 
• What do you think it is about those songs that makes them catchy? 

 
The experts say that the key to a catchy melody is to: 

• Keep it simple 
• Repeat patterns but vary them 

Play these examples of unaccompanied melodies: 
https://www.youtube.com/watch?v=X33K9g-jHVU English Folk Song 
https://www.youtube.com/watch?v=_2Nh-gbEs5o – Hundred Waters ‘Show Me Love’ 
https://www.youtube.com/watch?v=-e4-6jHmaqI – Michael Jackson ‘ABC’ 
https://www.youtube.com/watch?v=JZGVUpXQHV4 – Whitney Houston ‘How Will I 
Know?’ 
https://www.youtube.com/watch?v=_pO1xeRh0Ro – Beach Boys ‘God Only Knows’ 
https://www.youtube.com/watch?v=mFvNpKDj6TA – Pharrell Williams ‘Happy’ 

 
2. Ostinato 

‘Ostinato’ (derived from Italian ‘stubborn’ (obstinate). It is a motif or phrase that persistently 
repeats in the same musical voice, frequently at the same pitch. 
 
Examples: 

1. https://www.youtube.com/watch?v=dZDiaRZy0Ak Ravel ‘Bolero’ 
2. https://www.youtube.com/watch?v=rY0WxgSXdEE Queen ‘Another One’ 
3. https://www.youtube.com/watch?v=a01QQZyl-_I Queen ‘Under Pressure’ 
4. https://www.youtube.com/watch?v=vmDDOFXSgAs Dave Brubeck ‘Take Five’ 
5. https://www.youtube.com/watch?v=Q8Tiz6INF7I Ray Charles ‘Hit the Road, Jack’ 
 

Sometimes the ostinato is contained within the voice of one instrument e.g. Bass. (Example 2)  
Or, it can be reinforced by several instruments. (Examples 1 and 4) 
 

3 Writing Melody 
Students are to write their own melodic line (or ostinato) on the Treble and Bass Clef, paying 
particular attention to: 

Study Area:  Creative Arts – Music 
Grade: 7 
Term: 4 

Lesson #: 1  
Duration: 1 hour 

Resources:  1a. Music Literacy Handout T4L1 MELODY WRITING (1 each) 
Aims and 

Objectives:  
To develop music literacy from the perspective of a written recording of own compositions. 
To develop active listening skills 

Topics 
Covered: 

Description Topic # 
Treble and Bass Clef notation 1 
Melody and Ostinato 1,2,3 

Activity/s:  
1 A Catchy Tune 

What makes a melody catchy? A melodic ‘hook’, often a short passage or phrase can ‘catch the ear 
of the listener’ so that they remember it, sometimes after only hearing it once. 
 
Ask the following questions: 

• Can you think of examples songs that get ‘stuck’ in your head? 
• What do you think it is about those songs that makes them catchy? 

 
The experts say that the key to a catchy melody is to: 

• Keep it simple 
• Repeat patterns but vary them 

Play these examples of unaccompanied melodies: 
https://www.youtube.com/watch?v=X33K9g-jHVU English Folk Song 
https://www.youtube.com/watch?v=_2Nh-gbEs5o – Hundred Waters ‘Show Me Love’ 
https://www.youtube.com/watch?v=-e4-6jHmaqI – Michael Jackson ‘ABC’ 
https://www.youtube.com/watch?v=JZGVUpXQHV4 – Whitney Houston ‘How Will I 
Know?’ 
https://www.youtube.com/watch?v=_pO1xeRh0Ro – Beach Boys ‘God Only Knows’ 
https://www.youtube.com/watch?v=mFvNpKDj6TA – Pharrell Williams ‘Happy’ 

 
2. Ostinato 

‘Ostinato’ (derived from Italian ‘stubborn’ (obstinate). It is a motif or phrase that persistently 
repeats in the same musical voice, frequently at the same pitch. 
 
Examples: 

1. https://www.youtube.com/watch?v=dZDiaRZy0Ak Ravel ‘Bolero’ 
2. https://www.youtube.com/watch?v=rY0WxgSXdEE Queen ‘Another One’ 
3. https://www.youtube.com/watch?v=a01QQZyl-_I Queen ‘Under Pressure’ 
4. https://www.youtube.com/watch?v=vmDDOFXSgAs Dave Brubeck ‘Take Five’ 
5. https://www.youtube.com/watch?v=Q8Tiz6INF7I Ray Charles ‘Hit the Road, Jack’ 
 

Sometimes the ostinato is contained within the voice of one instrument e.g. Bass. (Example 2)  
Or, it can be reinforced by several instruments. (Examples 1 and 4) 
 

3 Writing Melody 
Students are to write their own melodic line (or ostinato) on the Treble and Bass Clef, paying 
particular attention to: 

1. Time Signature 
2. Note values 
3. Writing a ‘catchy’ melody or ostinato 
 

The teacher can assist with ensuring that each bar has the correct number of beats. These 
compositions are to be retained for future development. 
 

Assessment:  None Instrument of Assessment  N/A 
 

Music Literacy Handout Gr. 7 – Term Four, Lesson One. 

WRITING MUSIC 
Using the lines and spaces below, write your own melody, paying particular attention to: 

1. Time Signature  2. Note Values    3. A Catchy tune 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 4 

Lesson #: 2 
Duration: 1 hour 

Resources:  Plastic cups (1 each) 
2a. Music Literacy Handout T4L2 CUPS 

Aims and 
Objectives:  

To develop music literacy from the perspective of a written recording of own compositions. 
To develop expressions of rhythm 

Topics 
Covered: 

Description Topic # 
Using a simple object as a musical instrument 2,3 
Writing up original rhythm chart.  1,2 

 Performance 3 
Activity/s:  

1 Cups 
There are many examples on the internet of ‘cup songs’, where a singer uses the cup to create a 
rhythmic phrase and sings a popular song over the rhythm.  
 

One example is: https://www.youtube.com/watch?v=sz2tRlQ-q6c  
 

Demonstrate how a simple plastic cup can make several sounds by knocking different parts of the 
cup: 

• Bottom of the cup on a flat surface 
• Top of the cup on a flat surface 
• Side of the cup on a flat surface 
• Slapping the bottom of the cup as it sits upside-down on a flat surface 
• Slapping the bottom of the cup with one hand whilst holding it with the other 
• Sliding the cup along a flat surface 
• Slapping the side of the cup 

 
These sounds can be alternated with drumming on the flat surface with flat of hands or knocking 
with knuckles, and clapping. 
 

2. Composition 
Using the Cup Rhythms handout, students should write their own rhythm down. Assist with 
notation where necessary, but allow them to use any system that makes sense to them. They can 
work individually or in groups. 
 

3 Performance 
After rehearsal time, students can demonstrate their rhythm, teaching it to the rest of the class. 
 
Students are encouraged to sing or rap over the rhythm. They may even prefer to use their original 
ostinato or melody line from last week’s lesson. 
 

Assessment:  None Instrument of Assessment  N/A 
 

Music LIteracy Handout. Gr.7: Term Four, Lesson Two

CUP RHYTHMS
Write your own cup rhythm using symbols

O  TOP OF CUP ON FLAT SURFACE  X SLAP BOTTOM OF CUP WHILST HOLDING

-   BOTTOM OF CUP ON FLAT SURFACE S SLIDING CUP ON FLAT SURFACE

/ SIDE OF CUP ON FLAT SURFACE

FILL IN YOUR RHYTHM USING NOTE VALUES AND SYMBOLS AS IN THE EXAMPLE BELOW
OR YOU CAN WRITE THIS ANY WAY THAT MAKES SENSE TO YOU, USING YOUR OWN SYMBOLS IF YOU 
PREFER.

| q q n q |  $
 o    -    s  x   o

|   |   |   |          | 
|   |   |   |          | 
|   |   |   |          | 
|   |   |   |          | 
|   |   |   |          | 
|   |   |   |          | 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 4 

Lesson #: 3 
Duration: 1 hour 

Resources:  Youtube & blank paper 
3a. Music Literacy Handout. T4L3 GRAPHIC NOTATION (As needed) 
3b. Teacher’s Resource T4L3 GRAPHIC SCORE (1 only) 

Aims and 
Objectives:  

To develop active listening 
To develop creativity 

Topics 
Covered: 

Description Topic # 
Writing a story to music 2,3 
Underscoring a story 1,2 

 Graphic Notation 1 
Activity/s:  

1 Active Listening – 15 minutes 
Listening to the following piece of music, students are to write one of the following: 

1. A story 
2. A poem 
3. A series of feelings and impressions 

 
https://www.youtube.com/watch?v=pwjJ65nD2cU 
 

Select two or three students to read their work aloud. 
 

2. Underscoring a story using Graphic Notation 
Divide the class into groups of approximately 5 students per group. Each group is to select one of 
the written pieces above (from any student) to ‘underscore’ using voices, rhythms, sound effects 
and dynamics.   
 

• Their piece must have a title. 
• One student will read aloud. 
• The remaining students provide the music to be performed ‘under’ the words. 
• The sounds must complement the story. 
• Their piece must be notated on the Graphic Score using symbols of their own choice. 
• Apart from the above, there are no rules! Students are encouraged to provide atmosphere 

for the story using any acoustic sounds of their own choice. 
 
 

3 Performance 
Each group performs their piece using the Graphic score as a reference. 
 

Assessment:  None Instrument of Assessment  N/A 
 

M
us

ic
 L

ite
ra

cy
 H

an
do

ut
 G

r 7
: T

er
m

 T
hr

ee
, L

es
so

n 
O

ne
 B

 

G
RA

PH
IC

 S
CO

RE
 G

RI
D

 
 

1 
2 

3 
4 

5 
6 

7 
 A 

 
 

 
 

 
 

 

 B 
 

 
 

 
 

 
 

 C 
 

 
 

 
 

 
 

 D 
 

 
 

 
 

 
 

 E 
 

 
 

 
 

 
 

 



8180

Teacher’s Resource Gr 7: Term Three, Lesson One 

Examples of student Graphic Scores. 
Note how the sounds are listed in the left, vertical column.  

The piece is divided into time segments along the horizontal axis. 

Music notes
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 4 

Lesson #: 4 
Duration: 1 hour 

Resources:  4a. Music Literacy Handout T4L4 POLYRHYTHMS (1 each) 
Aims and 

Objectives:  
To develop understanding of polyrhythm 
To develop ability to produce polyrhythms 

Topics 
Covered: 

Description Topic # 
Polyrhythm 1,3 
Triplets 1,3 

 Body Percussion 3 
Activity/s:  

1 Triplets & Polyrhythms 
Go through the handout with the students. Ask each one to play the polyrhythms on their sheet 
either by themselves or with a partner. 
 

2. Movement and Body Percussion 
Students should stand in two or three lines facing the teacher. 

1. Step forward on the right foot followed by the left, then back on the right followed by 
the left. Repeat without stopping: Right, Left, Right Left, Forward and Back. The entire 
group should be moving forward and back together in 4 beats. (1,2,3,4. R-L-R-L) 

2. Like in gum-boot dancing, they can add knee slaps after beats 1 and 2 
(Right-slap-Left-slap) 

3. Follow beat 3 with a double chest slap (3-and-a) 
4. Follow beat 4 with a clap 

 
The entire routine should sound like this: 
 

Step – slap – step – slap – step – beat/beat – step – clap 
   1         &         2          &         3        &        a           4        & 
 
 

Once the students have mastered this, split them into two. One group can continue with the above 
routine whilst the second group do different movements and other rhythms still within the 4 beat 
framework. 
 
Once the students have mastered this, split them into three. The third group can now add to the 
first two rhythms so that you have a multi-layered polyrhythmic sounds. 
 
Repeat with new movements and rhythms. You may want to elect the musically-strong students as 
the heads of each group. 
 

Assessment:  None Instrument of Assessment  N/A 
 

Music Literacy Handout. Gr.7: Term Four, Lesson Three 

 

TRIPLETS  
A triplet is a rhythm playing THREE notes in the space of TWO. That is, three evenly‐spaced notes in 
the space of two notes of the same rhythmic value.  It is shown by the number 3 bracketing the 
notes. 

E.g. 3 crotchets played in the space of 2     Or 3 quavers played in the space of two 

 

 

 

 

 

POLYRHYTHMS 
A polyrhythm is when two independent rhythms are played at the same time.  With a partner taking 
one rhythm and you the other, clap or drum the polyrhythm below. 

 
 

 

 

 

 

Now try it yourself with the left hand playing one rhythm and the right hand playing the other. 

 

Now try a 4 over 3 beat rhythm. This time try counting the three‐beat rhythm like this: 

1‐e‐and‐a‐2‐e‐and‐a‐3‐e‐and‐a 
As you add the four‐beat rhythm, you’ll notice that it falls on a different beat each time: 

1‐e‐and‐A‐2‐e‐AND‐a‐3‐E‐and‐a 

 
 

 

1    2    3     4     5   6    1     2     3    4     5    6 

1    2    3     4     5   6    1     2     3    4     5    6 

1   e  and a   2   e and  a   3   e  and   a  1  e  and a   2   e  and   a  3   e  and   
a

1   e  and   a   2   e  and   a    3   e  and   a   1   e  and   a   2   e  and   a   3   e  and   a      
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 4 

Lesson #: 5 
Duration: 1 hour 

Resources:  5a. Music Literacy Handout T4L5 TEXTURE (1 each) 
5b. Music Literacy Handout T4L5 THE LORD’S MY SHEPHERD (1 each) 

Aims and 
Objectives:  

To develop understanding of texture 
 

Topics 
Covered: 

Description Topic # 
Monophony 1,2 
Homophony 1,2 

 Polyphony 1,2 
Activity/s:  

1 Monophony 
This refers to a single melodic line, though it may be sung by more than one singer or played by 
more than one instrument. The voices may be in exact unison or in different octaves as long as the 
same notes and rhythms are played.  

To demonstrate Monophony, one student can sing a few lines of a song. The class can join in 
making sure that everyone sings the same notes. (no harmony) 

 
2. Homophony 

This is the most common texture in Western music. It is defined as having one voice, a melody, 
which stands out from the background accompaniment. The background may be simple chords, or 
a harmony, (sung or played on an instrument, or both)  but the main melody is clearly heard.  

To demonstrate Homophony, the class can sing a song making sure there are harmonies (and even 
musical backing), but the melody line must stand out. 

 
3 Polyphony 

This involves multiple melodic voices, all of equal importance, occurring at the same time. This 
does not necessarily mean multiple instruments – polyphonic music can be played on a single 
keyboard instrument or guitar.  

To demonstrate Polyphony, sing a song in the ROUND, i.e. everyone sings the same song but each 
group begins later than the one before.  

Another way to demonstrate Polyphony is to sing two melodies at the same time. Divide the class 
into two groups. Using the sheet music provided, THE LORD’S MY SHEPHERD, teach each group one 
part. When combined, both parts must be sung at equal volume. 

 

 

Assessment:  None Instrument of Assessment  N/A 
 

Music Literacy Handout. Gr.7: Term Four, Lesson Five. 

TEXTURE IN MUSIC 
Just as physical materials have texture, so does music – though, of course, texture in music is 
characterized by SOUND not feel. Although people have different ideas of what texture in music 
means to them, the formal terms used to describe texture all refer to the NUMBER OF VOICES, OR 
PARTS, in the music and the relationship between them. 

MONOPHONY (One Voice) 

This refers to a single melodic line, though it may be sung by more than one singer or played by 
more than one instrument. The voices may be in exact unison or in different octaves as long as the 
same notes and rhythms are played.  

To demonstrate Monophony, one student can sing a few lines of a song. The class can join in making 
sure that everyone sings the same notes. (no harmony) 

HOMOPHONY 

This is the most common texture in Western music. It is defined as having one voice, a melody, 
which stands out from the background accompaniment. The background may be simple chords, or a 
harmony, (sung or played on an instrument, or both)  but the main melody is clearly heard.  

To demonstrate Homophony, the class can sing a song making sure there are harmonies (and even 
musical backing), but the melody line must stand out. 

POLYPHONY 

This involves multiple melodic voices, all of equal importance, occurring at the same time. This does 
not necessarily mean multiple instruments – polyphonic music can be played on a single keyboard 
instrument or guitar.  

To demonstrate Polyphony, sing a song in the ROUND, i.e. everyone sings the same song but each 
group begins later than the one before.  

Another way to demonstrate Polyphony is to sing two melodies at the same time. 
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Voice 1

Voice 2

 


The

 


The

   
Lord's my Shep herd,

   
Lord's my Shep herd,

     
I'll not wa nt, He

   
I'll not want, He

   

make me down to

   
makes me down to





lie. In





lie. In

- - -

-





   
pas tures green, He

   
past ure green, He

    
lead eth me, the

   
lead eth me, the

   
qui et wa ters

   
qui et wa ters

  
by. He


 

by. In

 
lead eth

   
pas tures Green He

- - - - - -

- - - -





 
me, the

   
lead eth me, the

    
quiet wa ters

   
qui et wa ters


by.


by.








- -

- - -

THE LORD'S MY SHEPHERD
Brother James' Air
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 4 

Lesson #: 6 
Duration: 1 hour 

Resources:  6a. Music Literacy Handout T4L6 THE HEART OF OUR NATION (1 each) 
6b. Teacher’s Resource T4L6 THE HEART OF OUR NATION mp3 recording 

Aims and 
Objectives:  

Building on Texture in music with Solo singing and Backing Vocals 
Ear-training 

Topics 
Covered: 

Description Topic # 
Homophony 2,3 

 Ear Training 2,3 
Activity/s:  

1 Backing Vocals 
Solo singing supported by backing vocals is a form of Homophony.  

Examples: 

1. https://www.youtube.com/watch?v=rzGoVgf_kC8 (Traditional) 
2. https://www.youtube.com/watch?v=oFRbZJXjWIA (Reggae) 
3. https://www.youtube.com/watch?v=jEOQSCq2qz8  (Country Blues) 
4. https://www.youtube.com/watch?v=CdvITn5cAVc (Motown) 
5. https://www.youtube.com/watch?v=xWKdMmH0B-E (R&B Ballad) 

Ask the students to sing some examples of their own. 

2. Singing by Ear 
Singing isn’t just about reproducing what is on the written page. It is important to develop the 
singer’s ability to listen and correct themselves.   

Using ‘The Heart of our Nation’ lyrics and recording only, set the students a task of finding the 
melody and harmonies for themselves. You may wish to divide them up into vocal groups but they 
will probably work better finding harmonies together. 

Assist where necessary.  

Once they know the song, hone the performance by adding dynamics. 

Assessment:  None Instrument of Assessment  N/A 
 

Music Literacy Handout. Gr.7: Term Four, Lesson 6. 
 

THE HEART OF OUR NATION 
 

(BO HUM – BO HUM) 
 
We see a new horizon, those who come from many nations (Siya babona beza) 
You bring your gifts of knowledge, with open hands you share your wisdom (Siyababonga ngolwazi) 
And here in Africa we celebrate (Siyajabula) 
The joy of your presence in our land (emanz iAfrika) 
 
WELCOME TO THE HEART OF OUR NATION (WAMKELE KILE) 
WELCOME TO THE ARMS OF OUR EMBRACE  (WAMKELE KILE) 
WHERE THE OCEANS ROAR [THE OCEANS ROAR] AND THE EAGLES SOAR 
MAY YOU KNOW THE WONDER OF THIS PLACE ‐ THE HEART OF OUR NATION 
 
(BO HUM – BO HUM) 
 
Feel the pride of Africa ‐ See the beauty all around you (Usuku Qwenya we Afrika) 
African Renaissance hails the dawn of a new day –(usuku lusha, usuku lusha) 
AND HERE IN AFRICA WE CELEBRATE  (SIYAJABULA) 
THE JOY OF YOUR PRESENCE IN OUR LAND (EMZANZI‐AFRIKA) 

 
REPEAT CHORUS 
 

LET THE SYMBOL OF THE ELEPHANT BE THE SYMBOL OF YOUR MIGHT 
AND MAY THE COURAGE OF YOUR LION HEARTS ‐BE YOUR GUIDING LIGHT 

 
WELCOME TO THE HEART OF OUR NATION ‐ WAMKELE KILE 
WELCOME TO THE ARMS OF OUR EMBRACE ‐ WAMKELE KILE 
WHERE THE OCEANS ROAR [THE OCEANS ROAR] AND THE EAGLES SOAR 
MAY YOU KNOW THE WONDER OF THIS PLACE 
THE HEART OF OUR NATION 
 
(A capella) 
WELCOME TO THE HEART OF OUR NATION ‐ WAMKELE KILE 
WELCOME TO THE ARMS OF OUR EMBRACE ‐ WAMKELE KILE 
WHERE THE OCEANS ROAR [THE OCEANS ROAR] AND THE EAGLES SOAR 
MAY YOU KNOW THE WONDER OF THIS PLACE ‐ THE HEART OF OUR NATION 
 
THE HEART OF OUR NATION 
THE HEART OF OUR NATION 

 
 
 

check on audio filed supplied
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 4 

Lesson #: 7 
Duration: 1 hour 

Resources:  Sheet Music of choice 
Aims and 

Objectives:  
To develop Sight-reading ability along with ear-training. 
 

Topics 
Covered: 

Description Topic # 
Sight Reading 1,2,3 

 Performance 3 
Activity/s:  

1 Sight Reading 
Using your choice of sheet music for the term, teach the students their vocal parts paying 
particular attention to the following: 

1. Accuracy of pitch 
2. Accuracy of duration (note values) 
3. Unity in breathing and intensity. 
4. Correct Texture 
5. Dynamics 

Students should all have a copy of the sheet music and pencils to mark the dynamics. 

2. Performance 
Once the students know the piece add movement and body percussion where necessary. 

Performances for audiences is encouraged: 

• School assembly 
• Speech Day 
• Local events 

Assessment:  None Instrument of Assessment  N/A 
 

Music notes
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 4 

Lesson #: 8 
Duration: 1 hour 

Resources:  8a. Teachers Resource T4L8 QUIZ QUESTIONS 
Aims and 

Objectives:  
To reinforce the year’s work 
 

Topics 
Covered: 

Description Topic # 
End of Year Quiz 1,2 

  2,3 
Activity/s:  

1 Quiz 
Divide the class into 4 teams. Name the teams and make a chart where you can keep score. Using 
the quiz sheet provided ask each team a question. 

• If they answer satisfactorily they receive 2 points.  
• If they answer only half the question they receive 1 point.  
• If another team can provide the full answer, they receive the other point. 

The winning team earn a privilege of your choice. 

Assessment:  None Instrument of Assessment  N/A 
 

8b. Teacher’s Resource 4‐1: 

END OF YEAR QUIZ 
1. How many lines are there in a stave? (Ans: 5 each, 10 together) 
2. Draw a Treble Clef on the board.  
3. Draw a Bass Clef on the board. 
4. What does the top number of a time signature tell us? (Ans: How many beats per measure) 

5. What does the bottom number of a Time Signature tell us? (Ans: What note gets one beat) 
6. Can you recognize this note? (Ans: Draw a crotchet q on the board) 
7. What does pianissimo mean? (Ans: Very soft) 
8. What is the duration of this note? (Draw a quaver e on the board. Ans. ½ beat) 
9. What is Monophony? (Ans: A single melodic line). 
10. What is an example of a time signature in quadruple meter? (Ans: $) 
11. What is the musical term for extremely loud? (Ans: fortississimo) 
12. Can you recognize this note? (Ans: Draw a minim h on the board) 
13. What is Homophony? (Ans: A melodic line that stands out from background accompaniment). 
14. What is ‘ostinato’? (Ans: A motif or musical phrase that is repeated). 
15. Can you clap this rhythm? ( hnq) 
16. Can you dance this time signature? # 
17. What does ‘intensity’ mean? (Ans: The loudness or softness of a tone). 
18. What is a ‘Narrative Song’? (Ans: A song that tells a story). 
19. What are ‘Dynamics’?  (Ans: Loudness and softness in a piece of music) 
20. What is ‘Graphic Notation’? (Ans: Music notation that makes use of informal symbols) 
21. Give an example of Polyrhythm. (Ans: The students must have 2 rhythms going at the same time). 
22. What is ‘Indigenous Music’? (Ans: Traditional music of an ‘original’ ethnic group of a country.) 
23. What is the duration of this note? (Draw a minim h on the board. Ans: 2 beats) 
24. What is Polyphony? (Ans: Multiple melodic voices, all of equal importance). 
25. Can you clap this rhythm? ( n n qn) 
26. Can you sing this melody?  (Ans: Write a short melodic line on the board). 
27. What is ‘tempo’?  (Ans: The ‘speed’ of the piece). 
28. Explain ‘Timbre’.  (Ans: The quality of sound). 
29. Explain ‘Texture’.  (Ans: The number of voices or parts in a piece of music). 
30. Can you write C, E, G and B, using crotchets on the stave? 
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Study Area:  Creative Arts – Music 
Grade: 7 
Term: 4 

Lesson #: 9 & 10 
Duration: 2 hours 

Resources:  Musical Accompaniment if necessary 
Aims and 

Objectives:  
To apply the year’s work to music performance 
 

Topics 
Covered: 

Description Topic # 
Warm up 3 

 Performance 3 
Activity/s:  

1 Warm up 
Using Breathing and vocal exercises used throughout the year, warm up the students’ voices. 

Select a well-known song to end the warm-up. 

 2 Performance 

Making sure all the disciplines are in place, take the students through all the songs learned this 
year. Pay particular attention to timbre, texture and dynamics. 

If possible, invite an audience to the final lesson of the year. 

Assessment:  None Instrument of Assessment  N/A 
 

Music notes




